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1. Introduction

With the development of the globalized world, the demand for foreign language communication 

has been increasing more and more, and as such, the improvement of second language teaching 

has become more important than it ever has been before. Although second language research 

has further developed cognitively, psychologically and pedagogically, there are still areas that 

remain unresolved in second language acquisition. Pronunciation is an area that continues to 

be emphasized and studied, as it plays a crucial role in the speaker’s perceived intelligence, 

persuasiveness, professional competence, and social standing (Gelvanovsky, 2002; Zhang, 2009). 

However, problems in pronunciation teaching need to be recognized and strategies need to be 

developed to meet the world-wide need for communication in a foreign language.

Given the ubiquity of the English language, much of the research on pronunciation thus far has 

been focused on English pronunciation. Derwing (2003) studied adult immigrants’ perceptions 

of their own pronunciation problems and the consequences of speaking with a foreign accent. 

The research showed pronunciation played a role in immigrants’ communication problems, and 

the majority of participants agreed that people would respect them more if they pronounced the 

target language well. Derwing's study demonstrated that the problem of learners' pronunciation 

is not simply a matter of accent; more non-native-like pronunciation of the target language has a 

negative impact on listeners and even affects the L2 learners' careers. 

With respect to language in general, despite pronunciation being recognized as a “key 

element" of L2 learning and teaching, many researchers and teachers, as well as learners, note 

the difficulties in effectively influencing the acquisition of native-like pronunciation, with some 
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arguing that pronunciation teaching reflects a wider trend in language teaching in general, and 

that focusing on pronunciation may be seen as being incompatible with the desire to encourage 

oral fluency (Hewings, 1988; MacDonald, 2002; Zhang, 2009). However, Zhang (2009) asserts 

that a learner’s native language plays a central role in the precise acquisition of pronunciation in 

a new language; the particular aspects of L1 pronunciation heavily influence pronunciation in L2. 

Therefore, the more differences the sound systems have, the more difficulties the learner will 

face.

Chinese pronunciation in particular is considered to be difficult for learners of Japanese – much 

of the difficulty stems from the phonological complexity of the Chinese language, which has 

not only more consonants and vowels than the Japanese language, but many of the consonants 

are more complex speech sounds that are not found in Japanese. Additionally, Chinese is a 

tonal language and has four tones (in the Mandarin dialect) and one neutral tone. The Japanese 

language, in contrast, is a non-tonal language with fewer speech sounds. Such a stark contrast 

has functioned as a potential barrier to Japanese learners of Chinese in pronunciation acquisition. 

Therefore, Japanese L1 influence has always been thought to be the source of non-native-like 

production in L2 learners of Chinese (Cheng, 1977; Wan & Yang, 1977; Liu & Liu, 1978; Gu, 1999; 

Hasegawa, 1991; Kou, 2008; Wang, 2011; Kitamura, 2012; Wu, 2012; Zhu, 2012).

L1 influence represents just one categor y of Japanese learners' problems in Chinese 

pronunciation acquisition, but it has no impact on individual variation in learners with the same L1 

in the same classroom, given evidence from studies done on other languages like English (Suter, 

1976). Suter and Purcell (1980) claim that there are 4 variables that are useful in predicting 

learners’ pronunciation accuracy: First Language, Aptitude for Oral Mimicry, Residency, and 

Strength of Concern for Pronunciation Accuracy. L1 influence is one of the first four variables 

that affect learners’ acquisition of L2 pronunciation, and is argued by many to  require the most 

attention of the language teacher. High aptitude for oral mimicry will perform well in choral 

practice. Piske, Mackay, Flege (2001) found age of L2 and amount of continued L1 use were 

found to affect degree of foreign accent. Others, such as Zhang (2009), have divided influential 

variables into two categories: internal factors, such as biological (age, auditory perception, brain), 

and psychological or external factors (L1, linguistic environment, and pedagogical method used). 

Many techniques have been explored in Chinese pronunciation teaching (Cheng & Zhao, 1986; 

Yu, 1986; Guan, 2000). Murakami (2012) introduced how e-learning has affected the acquisition 

of tones in Chinese pronunciation. Murakami found that helping students by modeling Chinese 
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tones; with the functions of a computerized e-learning program, students were able to confirm 

their tones through a visualized pitch line on computer screen. The pitch line not only showed 

a tone's change in syllables, but also in sentences. Murakami indicated that the quality of tones 

could only be confirmed and corrected through listening. In other words, the media acquiring 

tones besides listening is very limited. The pitch line of tones provide students visible information 

to compare the tone they produced with native-like tones. The results of Murakami’s study 

showed that by letting students do self-study through listening and producing sounds via a 

computer individually, the production of students’ tones improved in three weeks. However 

Murakami mentioned that the final effect of e-learning techniques on tone acquisition is still not 

clear. Murakami emphasized the importance of learners' listening skills and practice, but whether 

the e-learning paradigm can achieve similar promising results via other modalities remains to be 

explored.

Pedagogical approaches to teaching pronunciation have been explored in other languages 

as well. One such approach is a more learner-focused, self-study strategy. Moore (1997) 

reported a case study of how using reflective journals brought learners of Japanese towards a 

closer approximation of native-like pronunciation and intonation through a drama component 

in Australia. Moore’s research demonstrated the use of journals in enhancing learners’ 

consciousness in cognitive and metacognitive learning. However there was a great variety in the 

degree of mastery of native-like pronunciation, as it was assessed at the final performance. Moore 

wondered whether assessing pronunciation and intonation during the final performance was an 

appropriate method of assessment. Assessing pronunciation may not be appropriate through 

drama (in comparison to ordinary text), as appropriate intonation is required for each role in a 

specific context, but the variety in pronunciation production may also be attributable to the lack of 

corrective feedback throughout the practicing process. This reflective journal approach provided 

students ample opportunity to listen to tapes and practice Japanese pronunciation and intonation 

individually, undoubtedly enhanced students' autonomous learning. However, acquiring more 

native-like pronunciation by relying solely on listening seemed to be very effective for those who 

already possess a high aptitude for mimicry (Suter & Purcell, 1980), or for those with better 

auditory capacity (Zhang, 2009); other students might need a teacher to point out their problems 

in specific areas - corrective feedback with respect to pronunciation for each individual student 

might make more of a difference.

Other studies focusing on learner-centered approaches have considered modalities other than 
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auditory (Lin, Fan, & Chen, 1995; Acton, 1997). Acton (1997) argued that teaching from different 

modalities (auditory, visual, kinesthetic, and tactile) is clearly advantageous. When trying to help 

students improve pronunciation, it is always necessary to give instructions in terms of auditory, 

visual, kinesthetic, and tactile information, such as letting students listen to the erroneous sound 

and target sound repeatedly to allow students distinguish the difference, and to give students 

corrective feedback while students look at mirrors, explaining the shape, position and movement 

of the tongue,  the shape and movement of the mouth, to feel vibration of the vocal folds, etc. 

Giving students instructions on how to control the tongue, mouth, and parts of the body involved 

when making sound helps learners produce more L2-like sounds.

With respect to length of teaching pronunciation, however, some suggest that the instruction 

be focused to a couple of weeks. Given the complexity of learning Chinese pronunciation, as 

well as the fact that much of that complexity stems from many factors, such as the degree of 

phonological difference between learners’ L1 and L2, much more time is needed to achieve 

native-like pronunciation. Additionally, the timing at which L2 is first acquired must be 

considered; by the time the learner is past the Critical Period (Penfield & Roberts, 1959), their L1 

phonological system is already firmly established and makes the acquisition of a separate system 

much difficult and time-consuming.  Thus, an L2 teacher must actually establish a brand new 

phonological system in learners, both with regard to perception and production, a process that 

should continue for years, not weeks. After a few weeks of intensive learning of basic elements 

of L2 pronunciation learning, pronunciation should be integrated into the curriculum as one 

component and be carried on persistently until students finally achieve native-like pronunciation.

Choral/group practice has long been a staple in the foreign language classroom, but more 

studies in the past several years have veered toward greater emphasis on more personal, 

individualized instruction that attempts to address the idiosyncrasies in each learner’s acquisition 

of another language (Morley, 1991; Hirai, 2012). Hirai views the language teacher as a coach 

– much like how a sports coach considers the strengths and weaknesses of each of his/

her athletes, the language teacher must also consider the strengths and weaknesses of his/

her students with respect to their learning needs. In the process of teaching pronunciation, in 

order to reduce individual variation, direct, individual-focused corrective feedback from the 

teacher is needed. A speech/pronunciation coach has the critical role of monitoring and guiding 

modifications of language at both the speech production and performance levels (Morley, 1991). 

Hewings (1988) conducted a study focusing on individualization of pronunciation teaching 



東京外国語大学論集第 91 号（2015） 73

by placing emphasis on corrective feedback. Due to the time-consuming nature of teaching 

pronunciation, much of Hewing’s individualized strategy was conducted out of the classroom. 

Hewing recorded the speech of 8 Algerian learners to gather data on the range of pronunciation 

variation within a group that shares the same L1. He concluded that the sample supports the 

contention that individual students have very different pronunciation problems even when they 

share the same first language. Hewing devised two strategies –  peer group teaching and a tape 

exchange scheme, which were intended to be steps towards a greater degree of individualization. 

In both strategies, the unacceptable pronunciations were singled out outside of the classroom 

and were corrected via peer teaching and the tape exchange scheme. These two individualized 

strategies are intended to reduce valuable class time, and Hewing argues that some degree of 

individualization represents the most efficient approach language teachers can adopt. However, 

it is not yet clear exactly how time-consuming such individualization is and if a more classroom-

focused strategy is just as effective (or perhaps more effective) than out-of-classroom strategies.

Additionally, when considering corrective feedback in the teaching process, it is also important 

to take the anxiety of the learner into consideration. Learner Anxiety was first presented by 

Krashen (1982), and according to Krashen, af fective variables such as fear, nervousness, 

boredom, and resistance to change can have a negative effect on language learning. Concerning 

whether or not corrective feedback in a classroom context will raise learners' anxiety, Zhang 

& Rahimi (2014) studied English language learners' anxiety levels and beliefs about corrective 

feedback in oral communication classes. Students were assigned into high anxiety group and 

low anxiety group based on their FLCAS score. All learners received explanation of corrective 

feedback. Students participated 24 90-minute oral communication classes, and the results showed 

that both high and low anxiety groups strongly believed that corrective feedback was necessary. 

The results also showed both groups believed that their learning was more effective when 

their errors were corrected frequently. While this is evidence in support of corrective feedback 

not having a profound effect on learner anxiety, given that the aforementioned study involved 

feedback centered around more general language forms, it still remains to be seen whether 

feedback targeting pronunciation specifically will have a significant impact on learner anxiety.

Given the remaining issues in teaching pronunciation based on the above studies, a long term 

Chinese pronunciation teaching investigation was carried out over two years in an attempt to 

answer the following questions:

1) Does one on one individual corrective feedback reduce non-native-like pronunciation 
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effectively and efficiently?

2) Do Chinese language learners think listening to others’ corrective feedback will help them 

better produce native-like pronunciation?

3) How does listening to others’ corrective feedback help students acquire native-like 

pronunciation?

4) Do students prefer practicing individually or practicing chorally?

5) Is learners’ anxiety an issue in individual practice and one-on-one corrective feedback?

2. Purpose and Methodology of Present Study

The present study will attempt to address the idea that in order to deal with individual 

variation, reduce non-native-like pronunciation, and bring students’ pronunciation up to an 

intelligible level, it is necessary to devote a certain amount of time in each class to simultaneously 

conduct individual practice and give corrective feedback to learners. Moreover, it should be an 

integrated and fundamental element and be carried out throughout the school year until the L2 

pronunciation is anchored, or until students have cultivated good habits of producing Chinese 

pronunciation in reading, reciting and speaking.

In order to find out whether learners think one-on-one corrective feedback is an effective and 

efficient approach, the present investigation is designed to see whether listening to others’ non-

native-like pronunciation being corrected will help them acquire native-like pronunciation, and if 

so how. 

2.1. Participants

The participants involved in this research were university freshmen majoring in Chinese. 

When most participants entered the university, they had little knowledge of Chinese. The 

freshmen participants had six required classes of Chinese language each week. Each class was 90 

minutes in length. The six classes included two conversation classes, two grammar classes, and 

two reading classes. Two conversation classes were instructed from learners' L1 and gradually 

switched into learners' target language during the first semester. The two reading classes and two 

grammar classes were instructed in learners' L1. For the characteristics of Chinese pronunciation 

and students' future career, the level of goal with pronunciation teaching was set native-like. 

In 2003, there were about thirty-five students in each class, the thirty were divided into two 

conversational class since 2004. 
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94 learners participated in the study. In 2003, there were 62 students, in 2004, 32 students. 

The age of participants ranged from 18-19 years old. The nationality of most participants were 

Japanese, however three participants’ first language was Chinese, two were born in China and 

moved to Japan with their parents later, and one was born in Taiwan. There were 8 participants 

who had some exposure to Chinese through radio or other learning media before entering 

university.

 

2.2. Materials

Four sur veys were adopted to investigate whether the par ticipants think one-on-one  

corrective feedback is an effective and efficient approach in a classroom context.

Survey 1: One-on-one corrective feedback efficiency survey

In order to find out whether students think listening to others’ corrective feedback helps them 

improve their pronunciation, questionnaires were designed to obtain participants’ feedback on 

one-on-one correction. In making Survey 1, another professor working at the same university and 

I decided to check what students think about the “waiting time”. The questionnaires included 

multiple-choice questions that ask participants whether they think listening to others’ corrective 

feedback is waste of time and to indicate how much time is appropriate if so, and explain why if 

not. Question 3 also provided spaces for students to write their own reasons for why one-on-one 

correction helps.

Survey 2: Self-assessment survey

In order to find out how much confidence students have gained in pronunciation learning 

through individual practice and one-on-one corrective feedback in the classroom for the duration 

of an entire school year, a self-assessment questionnaire was developed to let learners assess their 

own level of Chinese pronunciation. The assessment also included checking the level of their 

own oral competence. The questionnaire included 4 ranks of levels concerning pronunciation 

and Chinese oral competence. The survey included four multiple-choice questions that ask 

participants to choose ‘correct’, ‘almost correct’, ‘not so correct’, ‘not correct.’ The participants 

were asked to choose one based on their acknowledgement of their own level.

Survey 3: Preference survey

This survey was made to measure preferences in first-year students in learning Chinese 

pronunciation. It included 2 questions that ask students to choose one preferred pronunciation 

teaching style from three choices: class drilling, individual practice and one-on-one corrective 
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feedback, or both. One additional choice was the combination of one-on-one corrective feedback 

along with class drilling.

Survey 4: Anxiety and preference survey 

This survey was made to check students’ anxiety toward one-on-one corrective feedback. 

Instead of the word "anxiety", "embarrassment" was used in the survey to check students’ anxiety 

levels in the present research, due to peculiarities in the Japanese language. The Japanese word 

hazukashii, ‘embarrassed’, tends to be used in situations when one fails to accomplish something 

and is then made aware of that failure. Hofmann, Moscovitch, and Kim’s (2006) research suggests 

feelings of embarrassment typically co-occur with social anxiety, and these emotions may be 

difficult to distinguish from one another on a psychophysiological level. Therefore, instead of 

directly translating the word "anxiety" into Japanese, the word "embarrassment" is used in the 

present research to refer to students' anxiety level. The survey included 5 questions that compare 

students' preferences with respect to feedback at the beginning of the school year and at the end 

of the school year. The participants were asked to choose one from four choices to describe their 

anxiety level. There were also two questions asking participants to choose one from three choices 

to describe their favorite approach for pronunciation teaching. 

2.3. Procedure

In 2003, Survey 1 and survey 3 were administered at the end of the school year. Participants 

were asked to write their names on survey 1 in order to investigate whether each participants’ 

level of target language pronunciation corresponded with their belief in ef fectiveness and 

efficiency about one-on-one corrective feedback. In 2004, Survey 1 was administered on four 

separate occasions throughout the academic year, this time anonymously. Each instance of the 

survey was held about 2-3 month apart to see whether there was any change in participants' 

preference in the survey. Surveys 2 and 4 were each conducted only once at the end of school 

year, and they were completed anonymously. All 4 surveys were completed in Japanese. 

3. Results

With each questionnaire, the numbers of each choice were counted separately and then

percentages were calculated. For Survey 1, the total number of responses for each choice in 

questions (1), (2), and (4) were counted and the percentage out of the total number of responses 

was calculated to determine the ratio of participants that believe one-on-one corrective feedback 
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is effective and efficient in a classroom environment in relation to those that do not. Participants’ 

responses for question (3) were categorized by grouping the same or similar answers together 

to investigate why and how learners think listening to others' corrective feedback can actually 

enhance their own pronunciation. 

With respect to the four instances of Survey 1, the numbers varied slightly based on learners' 

attendance. The surveys were listed chronologically to see whether there were any changes from 

the time the participants started to learn the target language to the end of the school year. For 

open-ended questions, the answers were categorized by grouping the  same or similar answers 

together. With Surveys 2, 3, and 4, the procedure was the same as that for Survey 1.

The self-assessment survey was carried out only in 2004 – the numbers of each choice 

participants chose were counted and the percentage was calculated per the procedure mentioned 

above. This intention was to investigate how the participants evaluate their own pronunciation.

The results of the surveys are as follows:

Survey 1 (First-year students from 2003)

(1) Does listening to someone else’s error being corrected help improve your pronunciation?

Item Number of  
participants Percentage

a. It helps a lot 24 39%
b. It helps in some way 34 56%
c. It does not seem to help 2 3%
d. It does not help at all 1 1%

(2) Do you think the time used for listening to someone else being given corrective feedback 

in class is a waste of time?

Item Number of  
participants Percentage

a. Is not waste of time 35 56%
b. Is a waste if it takes a long time on one person 26 42%
c. Is a waste 1 2%

(3) For those who chose a, b or c in Question (1), how does it seem to help? (More than one 

answer may be chosen)



Individual Practice and One-on-one Corrective Feedback 
 in the Acquisition of Chinese Pronunciation：QUAN Min

78

Item Number of  
participants Percentage

a. I learn what kind of pronunciation will be corrected 23 37%
b. I learn how to pronounce by listening to the way the teacher 

corrects errors 43 69%

c. I have a chance to compare the correct pronunciation and 
the sound being corrected 35 56

d. I learn what kind of sound is acceptable 17 27%
e. Others  () 14 22%

In section “e”, students are asked to provide their own reason if they have one. The reasons 

they listed are as follows:

1) I get to know what problems I have.

2) I get to see the mouth movement too.

3) By listening to others being corrected, I can learn what kind of pronunciation is likely to be 

corrected, so I can be careful of the sound when I practice by myself.

4) Listening to the tape only, we do not know the position of the tongue, the shape of the 

mouth; it is better to be corrected one-on-one.

5) We can learn specific matters that we cannot learn in the class practice, and we learn to be 

careful about it.

6) By listening to one-on-one corrective feedback, we can learn sounds that we are not so 

sure about.

7) When the teacher corrects others, I can learn the teacher’s mouth movement and sound, 

and practice quietly at the same time.

8) We can learn what kind of sounds are dif ficult and what kind of sounds are easy to 

mispronounce. I can pay more attention to those sounds.

9) The sounds I am not good at are likely to be corrected when others practice too, so I learn 

about my own problems by listening.

10) We can listen to the teacher make similar sounds again and again.

11) If there are several people making the same kind of mistake, I will tell myself to be careful 

with the sound.

 

(4) For those who chose a or b in Question (2), how much time out of 90 minutes being used 

for one-on-one corrective feedback is not considered to be waste of time?
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Item Number of 
participants Percentage

a. Over 30 minutes 12 20%
b. 20-30 minutes 24 40%
c. 15-20 minutes 16 27%
d. 5-10 minutes 8 13%
e. About 5 minutes 0 0%

(5) My own errors being corrected by teacher one-on-one:

Item Number of 
participants Percentage

a. Helps me and helps the class too 32 52%
b. Helps me with my pronunciation but I am worried it might  

take too much time out of the class 28 46%

c. Is good for my own pronunciation, but it takes too much  
time 1 2%

(6) To practice pronunciation with the whole class:

Item Number of 
participants Percentage

a. Is efficient 4 7%
b.Is  e f f ic ient ,  but  I  am wor r ied about  whether  my  

pronunciation is correct 49 80%

c. Is unacceptable since there is no chance that my mistake  
will be corrected 8 13%

Survey 1 (First-year students from 2004)

(1) Does listening to someone else being given corrective feedback help improve your 

pronunciation?

2004/04 2004/06 2004/12 2005/2

Total Number 31 28 30 28

Item Number of 
participants (%) Number of 

participants (%) Number of 
participants (%) Number of 

participants (%)

a. It helps a lot 17 55% 13 46% 18 60% 15 54%

b. It helps in some way 11 35% 14 50% 11 37% 12 43%

c. It does not seem to help 3 10% 1 4% 1 3% 1 4%

d. It does not help at all 0 0% 0 0% 0 0% 0 0%
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(2) Do you think the time used for listening to someone else’s errors being corrected in class 

is a waste of time?

2004/04 2004/06 2004/12 2005/02

Total Number 31 28 30 28

Item Number of 
participants (%) Number of 

participants (%) Number of 
participants (%) Number of 

participants (%)

a. Is not waste of time 13 42% 15 54% 16 53% 11 39%

b. Is a waste if it takes a long time on 
one person 18 58% 13 46% 13 43% 17 61%

c. Is a waste 0 0% 0 0% 1 3% 0 0%

(3) For those who chose a, b or c in Question (1), how does it seem to help? (More than one 

answer may be chosen)

2004/04 2004/06 2004/12 2005/02

Total Number 31 28 30 28

Item Number of 
participants (%) Number of 

participants (%) Number of 
participants (%) Number of 

participants (%)

a. I learn what kind of pronunciation 
will be corrected 13 42% 11 39% 13 43% 16 57%

b. I learn how to pronounce by 
listening to the way the teacher 
corrects errors

19 61% 25 89% 23 77% 21 75%

c. I have a chance to compare the 
correct pronunciation and the 
sound being corrected

21 68% 18 64% 23 77% 18 64%

d. I learn what kind of sound is 
acceptable 16 52% 11 39% 10 33% 9 32%

(4) For those who chose a or b in Question (2), how much time out of 90 minutes being used 

for one-on-one corrective feedback is not considered to be waste of time?

2004/04 2004/06 2004/12 2005/02

Total Number 31 28 30 28

Item Number of 
participants (%) Number of 

participants (%) Number of 
participants (%) Number of 

participants (%)

a. Over 30 minutes 3 10% 7 25% 5 17% 6 21%

b. 20-30 minutes 15 48% 12 43% 8 27% 9 32%

c. 15-20 minutes 9 29% 8 29% 14 47% 9 32%

d. 5-10 minutes 2 6% 0 0% 2 7% 3 11%

e. About 5 minutes 2 6% 0 0% 1 3% 1 4%
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Survey 2 (First-year students from 2004)

Condition Choices Number of 
participants (%)

1. When reading a text a. My pronunciation is correct (almost 
need no correction) 7 22%

 b. My pronunciation is almost correct 
(sometimes need to be corrected) 21 66%

  c. My pronunciation has many problems 
(need to be corrected a lot) 4 13%

2. When reciting a text a. My pronunciation is correct (almost 
need no correction) 5 16%

 b. My pronunciation is almost correct 
(sometimes need to be corrected) 22 69%

 c. My pronunciation has many problems 
(need to be corrected a lot) 5 16%

3. When speaking Chinese a. My pronunciation is correct (almost 
need no correction) 4 13%

 b. My pronunciation is almost correct 
(sometimes need to be corrected) 10 31%

 c. My pronunciation has many problems 
(need to be corrected a lot) 17 53%

4. When expressing my opinion in 
Chinese a. I can say what I want to say 3 9%

  b. I can somehow manage to say what I 
want to say 10 31%

 c. I can say what I want to say after a 
little while 15 47%

 d. It is hard to say what I want to say 4 13%

Survey 3 (First-year students from 2003)

Condition Choices Number of 
participants (%)

1. Choose one
a. When practicing Chinese, I like to 

repeat after the teacher with the entire 
class

1 3%

 
b. W h e n  p r a c t i c i n g  C h i n e s e 

pronunciation, I prefer practicing and 
being corrected individually

11 35%

 

c. W h e n  p r a c t i c i n g  C h i n e s e 
pronunciat ion,  I  prefer pract ice 
with the entire class after practicing 
individually

19 61%

2. Choose one
a. To master Chinese pronunciation, it 

is more effective to practice with the 
entire class

1 3%
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b. To master Chinese pronunciation, it 

is more effective to practice and to be 
corrected individually

17 55%

 
c. To master Chinese pronunciation, it 

is more effective to practice with the 
entire class after practicing individually

13 42%

Survey 4 (First-year students from 2004)

Condition Choices Number of 
participants (%)

1. At the beginning of your first year, 
which of the following did you like 
better?

a. Repeating after the teacher with the 
entire class 6 24%

 b. Pract ic ing and being cor rected 
individually 19 76%

2. At the beginning of your first 
year, what did you think about 
being corrected in front of your 
classmates? (You may choose one)

a. It was so embarrassing that I wish the 
teacher stop doing it. 0 0%

 b. It was embarrassing, but to master 
pronunciation, I had no choice 9 36%

 c. I t  is  natural  in  order  to  master 
pronunciation 9 36%

 d. I am glad I had a chance to have my 
non-native-like sounds corrected 7 28%

3. At the end of your first year, what 
did you think about being corrected 
in front of your classmates?   (You 
may choose one)

a. At that time most classmates were 
good, so I was embarrassed by being 
corrected

0 0%

 b. It was embarrassing, but to master 
pronunciation, I had no choice 2 8%

 c. I t  is  natural  in  order  to  master 
pronunciation 12 48%

 d. I am glad I had a chance to have my 
non-native-like  sounds corrected 11 44%

4. Choose one.
a. When practicing Chinese, I like to 

repeat after the teacher with the entire 
class

1 4%

 
b. W h e n  p r a c t i c i n g  C h i n e s e 

pronunciation, I prefer practicing and 
being corrected individually

7 28%

 c. W h e n  p r a c t i c i n g  C h i n e s e 
pronunciat ion,  I  prefer pract ice 
with the entire class after practicing 
individually

17 68%

5. Choose one. a. To master Chinese pronunciation, it 
is more effective to practice with the 
entire class

2 8%
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 b. To master Chinese pronunciation, it 
is more effective to practice and to be 
corrected individually

9 36%

 c. To master Chinese pronunciation, it 
is more effective to practice with the 
entire class after practice individually

14 56%

4. Discussion

In this study, there are several major findings: individual practice helped to decrease 

individual variation; individual corrective feedback helped participants develop their auditory 

perception and their ability to recognize sound dif ferences, thereby helping them develop 

individual inner criteria; individual corrective feedback provided learners a chance to 

develop their ability to produce accurate sounds; participants gained confidence through 

individual practice and listening to one-on-one corrective feedback; participants preferred 

individual practice being integrated into choral practice; and most participants did not think 

language learning anxiety was a big issue towards one-on-one corrective feedback in a  

classroom environment in a long learning process.  

4.1. One-on-one corrective feedback provided participants with the possibility of 

reducing individual variation in producing sounds

The data indicate that the participants deemed one-on-one corrective feedback to be an effective 

approach because individual feedback helped reduce non-native-like pronunciation. Among the 

three approaches, choral practice, individual practice, and individual practice integrated with 

choral practice, 96% of students (in both 2003 and 2004) either prefer having individual practice, 

or prefer individual practice integrated with choral practice. With regard to mastering Chinese, 

55% (2003) and 36% (2004) of students chose individual practice to be more effective, and 42% 

(2003) and 56% (2004) also agreed individual practice should be conducted before choral practice. 

Individual practice and one-on-one corrective feedback in a classroom setting made it possible 

for learners to compare their own non-native-like sound with native sounds. Additionally, each 

individual had a chance to confirm their own production of sounds individually. Some students 

noted that there were non-native-like sounds that were hard for them to correct without individual 

feedback from teachers, noting that it is easy to be fooled into thinking they had articulated the 

sound correctly when participating in a choral exercise. Participants’ opinions indicated that 

there was a possible correlation between individual practice and one-on-one corrective feedback 
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in reducing individual variation in pronunciation performance. According to participants, each 

individual experiences his or her own difficulty in acquiring Chinese sounds, and it is natural to 

provide more individualized, one-on-one feedback to correct mistakes.

 

4.2. Development of auditory perception and the ability to discern the dif ference 

between sounds

Difficulty distinguishing native-like sounds from non-native-like sounds appeared to have 

some effect on students’ abilities to produce native-like sounds. For example, many learners had 

difficulty producing the Chinese sounds an and ang, and this appeared to be a direct consequence 

of how they were able to perceive and distinguish the two sounds. In other words, there seems 

to be a cause-and-effect relationship between the ability to distinguish sounds and the ability to 

produce sounds.

With individual practice and one-on-one corrective feedback, participants agreed that listening 

to others' corrective feedback was not a waste of time, as the process of listening to the non-

native-like sound and native-like sound provided them opportunity to notice the differences. 56% 

of participants in 2003, and approximately 68% (in April), 64% (in June), 77% (in December), and 

64% (in February) of participants in 2004 agreed that listening to non-native-like sounds being 

corrected provided them with a chance to compare the difference between non-native-like sounds 

and native-like sounds.

Schmidt and Frota (1986) claim that input does not become intake for language learning 

unless it is noticed, that is when the input is consciously registered. The present investigation 

demonstrated that in adult pronunciation learning, listening to others' corrective feedback helped 

most participants improve their own pronunciation because during the listening time, learners 

are able to notice differences. As most participants share the same L1, learners with the same 

L1 tended to make similar non-native-like sounds when they learn a foreign language (individual 

differences notwithstanding). Therefore, the individual practice approach provide learners the 

chance to listen to non-native-like sounds and native-like sounds. The frequency with which 

they were exposed actually enhanced their ability of discerning the differences and helped raise 

learners’ awareness.

Zhang (2009) addressed the importance of auditory perception, arguing that those who have 

good auditory perception for language learning can easily discriminate between two sounds 

more accurately and are able to imitate different sounds better than others, which results in their 
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pronunciation approaching a native-like level. According to Zhang, the extent of one’s auditory 

perception is correlated with one’s age, and learners may lose some of their abilities as they 

age, making it difficult for them to pronounce the target language with a native-like accent. The 

present study appealed the possibility of developing adult learners’ auditory perception and the 

importance of noticing the difference between sounds in learning pronunciation in L2 through 

individual practice and one-on-one corrective feedback. 

4.3. Opportunity to allow participants to develop their inner criteria for sounds

The present study indicates that the process of listening to others' corrective feedback 

provided students an opportunity to develop their own inner criteria for pronunciation (Gattegno, 

1976:29).  Gattegno created the silent way to encourage students to explore the language actively, 

and to develop their own "inner criteria" as to what is linguistically acceptable. Gattengo’s 

approach, however, placed much more emphasis on eliciting responses and sounds from students 

with minimal to no instruction from the teacher. The present study, in contrast, drew upon the 

notion of having students develop their own inner criteria for L2 sounds while also incorporating 

more direct instruction and, crucially, feedback from the teacher. Investigation of the survey from 

2003 showed that about 37% of the participants agreed that by listening to their classmates’ non-

native-like sounds being corrected, they learned what kind of pronunciation would be corrected. 

The survey from 2004 showed that about 42% (in April), 39% (in June), 43% (in December) and 

57% (in February) of participants held a similar opinion. The survey in 2003 showed that 27% of 

participants agreed that they learned what kind of sound was acceptable by listening to individual 

corrective feedback in class. The survey in 2004 showed 52% (in April), 39% (in June), 33% (in 

December) and 32% (in February) of participants felt the same as those in the 2003 survey. These 

results seem to suggest that by listening to their fellow classmates being corrected, students are 

able to develop a sense of what is considered acceptable and what is considered unacceptable. 

The learners in the present study developed their own criteria for what is acceptable in Chinese 

with respect to pronunciation, and consequently learned to avoid producing unacceptable, 

non-native-like sounds their classmates produced. Ultimately, participants not only developed 

inner criteria for Chinese pronunciation, but also used their inner criteria to monitor their own 

production by paying more attention to the sounds that tended to be corrected by the teacher. 

Once learners’ own inner criteria are established, the inner criteria can help learners monitor 

their production when necessary, which in turn makes the learning process more productive 
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and efficient; learners can be more independent and do not have to rely on teachers as much. 

Established inner criteria also provide students more opportunities for self-learning, and 

demonstrates that students with a higher awareness of how to acquire native-like sounds have a 

better chance of having more native-like pronunciation.

4.4. Opportunity for development in production of sounds

The present investigation revealed that one-on-one corrective feedback also helped learners 

developing their ability to produce sounds. Data from the 2003 survey demonstrated that about 

69% of participants agreed that they learned how to pronounce sounds correctly by listening to 

corrective feedback. The 2004 surveys displayed similar results – about 61% (in April), 89% (in 

June), 77% (in December) and 75% (in February) of participants agreed that listening to teachers' 

one-on-one corrective feedback towards learners, such as explanations of why the sound was 

wrong and how to make accurate sounds, helped learners become aware of the mechanisms 

needed to produce native-like sounds.

4.5. Preference of integrating individual practice with choral practice

Most participants preferred to integrate individual practice with choral practice. The data 

showed that 42% (2003) and 56% (2004) of participants preferred to practice chorally after 

individual practice, but 55% (2003) and 36% (2004) of participants agreed that individual practice 

was more effective. The necessity of integrating individual practice with choral practice is two-

fold. With individual practice, students will get the personalized attention they may need, but such 

an approach is too time-consuming and is not realistic as a means to improve the pronunciation 

of all students in a reasonable amount of time. Additionally, reliance solely on choral practice 

facilitates an environment where struggling students will not get the personalized assistance 

they need and their mistakes will be swallowed by the rest of the class. By integrating the two 

approaches, more of a balance can be achieved.

4.6. Being embarrassed was not an issue with individual practice and one-on-one 

practice in a long-term learning process

Most participants did not think negatively about practicing individually and being given 

corrective feedback in the classroom. Survey 4 showed that about 76% of participants preferred 

being given one-on-one corrective feedback in class while learning their L2. There was a change 
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in the percentage of students that felt embarrassed when getting corrective feedback from the 

teacher at the beginning of school year and the end of school year. The data showed that 36% of 

students agreed that individual practice was embarrassing but necessary to master pronunciation 

at the beginning of the school year. The percentage fell to 8% at the end of the school year. 

And the number of students that responded "[individual practice] is natural in order to master 

pronunciation" increased 12%, while those that responded "I am glad I had a chance to have my 

non-native-like sounds corrected (through getting one-on-one feedback)" increased by 16%. The 

percentage of students that indicated they prefer to practice pronunciation by "repeating after the 

teacher with the entire class" went from 24% down to 0%. Some learners did not feel easy about 

individual correction at the very beginning, but got used to the style and were willing to take a 

chance because they wanted to acquire native-like pronunciation. It did not mean they did not feel 

embarrassed when they made non-native-like sounds in front of their classmates, but they did not 

view the pressure negatively. With high motivation of mastering L2, being embarrassed was not a 

competitive issue.

The surveys also demonstrated that most participants have gained confidence with their 

Chinese pronunciation. The participants in the 2004 self-assessment survey demonstrated 

that over 80% gained confidence when reading a text (22% agreed they could pronounce things 

correctly, 66% agreed that they could pronounce things almost correctly), and 16% agreed that 

they could pronounce things correctly and 69% agreed that they could almost pronounce things 

correctly when reciting a text. In addition, over 40% of participants agreed that they could speak 

Chinese with almost accurate pronunciation (13% agreed that they could pronounce things 

correctly, 31% agreed that they could pronounce things almost correctly). As for the ability of 

expressing themselves in Chinese, approximately 40% of participants agreed that they could 

manage to say what they want to say, and about 46% of the participants think they can say what 

they want to say after thinking for a little while. The data demonstrated most learners have gained 

confidence in pronouncing target language in reading aloud, in reciting aloud, and in speaking. 

Therefore, this suggests that integrating individual feedback in oral speaking class is not a waste 

of time. Having gained confidence in the pronunciation of L2 through individual practice and one-

on-one feedback further motivated students and is indicative of such an approach being effective 

and efficient when teaching Chinese pronunciation in a classroom environment.
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5. Conclusion 

This investigation indicated that most participants agreed individual practice and one-on-

one corrective feedback was an ef fective and ef ficient approach in a classroom setting. It 

demonstrated that through the cultivation of inner criteria as a means to internally distinguish 

differences between sounds, leaners are better equipped to produce more natural pronunciation 

in their L2. More personalized instruction techniques also seem to provide students with the 

confidence they need to succeed in learning a foreign language, also suggesting it is critical 

that the needs of students – their personal/social, professional, and other needs – be addressed 

directly in classroom instruction so that will not only help them perform well academically, 

but also help them survive outside the classroom(Morley,1991). Additionally, approaches that 

appropriately treat pronunciation as an integral communicative aspect of language, and thus L2 

instruction, deserve greater attention from language teachers, as well as researchers.
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中国語発音習得における個別指導

全　民

本論文は、日本の大学授業にて学生一人一人に中国語の発音矯正をした場合の効果、効率及

び可能性に関する測定結果を分析した研究報告である。中国語に限らず発音教育は、最も重要

且つ難しい分野と言われており、あらゆる研究報告がなされている。本論文には、中国語の発

音教育を学生の母国語発音からの影響を最小限におさえながら、毎回の授業で一人一人発音矯

正のために一定の時間を設けて、それを 1 年間行う試みを実施しその効果と効率及び学生達の

発音に対する意識も調査に含まれている。

本文の仮説は、年間の授業を通して学生達一人一人の発音矯正を行うことは中国語発音教育

に効果的且つ効率的であるとした。本研究は中国語専攻の一年生を主に対象とし、約 2 年間ア

ンケートを取りながら実施した。アンケートは全部で四部構成となり、主に次の５項目の答え

を探ることを目的とした。

1. 大学の中国語授業で一人一人に発音の矯正を行うことが、効果的且つ効率的であるかどうか。

2. 中国語を外国語として勉強している学生達は、授業で他の学生の発音矯正を聴くことは、自

分自身に正しい発音を身につけるために役に立つか

3. 他の学生の発音矯正を聴くことが、自分自身の発音向上にどのように役に立つのか

4. 学生は授業で全員で文章を読む練習を好むのか、それとも一人一人で練習することを好むの

か

5. 一人一人に発音練習をさせ、また矯正することは学生達にとって不安を抱かせることになる

か

本調査で学生から回収した回答を分析した結果、以下のことが分かった。

1. 大学の中国語授業において、学生一人一人に発音矯正を行うことで発音の個人差を減らせる。

2. 学生一人一人に発音矯正を行うことによって、学生が対象言語の正しい発音と間違った発音

を識別する力を向上させられる。学生により認知的に発音学習することができる。

3. 一人一人に発音矯正を行うことにより、学生は正しい発音に対して内的な基準を作ることが

でき、またその内的な基準は学生が発音をする時に役に立つ。

4. 学生一人一人に発音矯正を行うことにより、正しい対象言語の発音を発する力を向上するこ

とができる。
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5. 学生は一人一人に発音矯正を行った後、全員で文章を読む方法を好む。

6. 学生は一人一人に発音矯正を行うことにより、大多数の学生達が中国語学習に対して不安を

感じない。また中国語の発音を向上させることによって、学生達が中国語に対し自信を持つ

ことができる。

以上の調査結果により、年間を通して大学の中国語授業時間内で学生一人一人に発音矯正を

行うことは、その言語特有の音を正確に習得する効果的且つ効率的な方法であることがいえる。

本調査の結果は学生たちに内的な発音の基準を作り上げることにより、よりネーティブらしい

発音を発することができることを物語っている。さらに、一人一人で発音のミスを正す方法は、

学生達に外国語を習得のに必要な自信を持たせることになる。それは勉強のみならず、社会的

にも、キャリアーにも役に立つだろうと言える。従って、発音教育は外国語によるコミュニケー

ションの要素として、とても重要であることを認識する必要がある。


