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Introduction

How to teach conversational language effectively and in a non-target language environment, 

as well as the most efficient approaches essential in the process of acquiring that language from 

the learner’s point of view, have been at the core of research conducted by those interested 

in language pedagogy and second language acquisition (SLA) over the past several decades, 

and such issues remain a source of debate and contention among many. The acquisition of 

a second language is a long and complicated learning process that has been explored in an 

interdisciplinary fashion, involving not only linguistic aspects, but also aspects examined by other 

fields such as psychology, sociology and others. The acquisition of Chinese as a second language 

in particular seems to have garnered less attention than other languages (such as English), and 

warrants further inquiry.

This paper will propose a sequential multiple-activity approach based on its extensive use 

in teaching Japanese university learners of beginner Chinese. The approach is a cycle that 

includes in-class activities such as individual practice and corrective feedback on pronunciation 

through reading texts and reciting them aloud, presentations given in front of the class and 

free conversation, and out-of-class assignments such as memorization of learned texts, writing 

journals, memorization of checked journals, transcription of unlearned Chinese text, etc. The 

major purpose of the approach is to improve students’ Chinese speaking ability, as well as the 

related skills that are required to participate in a conversation smoothly. The present approach 

views second language acquisition as a cycle composed of several links that shapes students 
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Chinese linguistic foundation based on input, output, corrective feedback, additional input 

with more practical information relevant to students’ everyday lives, further output, and then 

more corrective feedback etc. The notion of this approach is to epitomize the above process 

into a repeated cycle, but with a gradually expanded, deepened process. At each link of the 

cycle, learned linguistic items are repeated to increase frequency, associated items related to 

different situations are added, and this kind of enlarging circular process will allow learners 

to not only memorize the learned items, but also enable them to apply the items into various 

sociocultural contexts. The present research is to investigate (i) whether the sequential multiple-

activity teaching cycle helps improve learner’s Chinese speaking level, and (ii) if it does, how 

it helps from the learners’ point of view. This paper will also explore angles from a cognitive, 

psychological, socio-cultural linguistic perspective, citing research done on theories concerning 

the concepts of input, memory, internalization, output, speaking and interlanguage, with the 

ultimate goal of motivating an approach to aid Japanese university students beginning to learn 

Chinese.

The paper is organized as follows. The next section will give an overview of the concepts 

central to the acquisition of a second language and thus central to the purpose of this paper, as 

well as state the goals of the research; Section 2 will explain the methodology employed; Section 3 

will present the data collected; Section 4 will discuss the results presented in the previous section; 

and Section 5 will conclude the paper.

1. Previous Studies

1.1. Input

Acquisition of anything cannot occur without the input of the material to be learned. Language 

acquisition is no exception. What constitutes input and to what extent the concept is explored and 

controlled in SLA research and implementation is still a continued source of debate and inquiry 

(Long, 1981, 1983; Sato & Jacobs, 1992; Pica, 1994; Lightbown & Spada, 1999; Swain, 2000; Gregg, 

2001; Carroll, 2001; Ellis, 2005; Muriel, 2006; Zhang, 2009; Gass, 2010; Reinders, 2012). Work by 

Krashen (1985, 1998) suggest that input from L2 is the central component of SLA, and later in his 

2005 work that interesting and comprehensible input will result in better language acquisition. 

However, VanPatten (2002) claims that input does not simply enter the brain in the exact way that 

it is produced; learners filter input, with only the remaining information after the filtering process 

making its way into the learner’s developing system.



東京外国語大学論集第 92号（2016） 179

Part of the filtering process involves the handling of information that is presented in a variety of 

modalities; learners are often exposed to information from L2 aurally, visually, and in many other 

ways. Leaners take this filtered information and amalgamate it with other information stored in 

memory, making connections that lead to long-term storage of the new information. The specific 

differing functions of the information learners absorb and how such information is stored can and 

in fact has and should inform approaches to language instruction and educational outcomes.

Crucial points concerning input are: (i) input is necessary; (ii) the modality of input can 

be audial, verbal, literal, visual; (iii) input plays a primary role in the process of SLA; (iv) the 

dif ferentiation in defining functions of input will lead to dif ferent approaches to language 

instruction and possibly dif ferent educational outcomes. What input really is about is the 

processing of second language resources in various modalities to store target language 

knowledge in memory for eventual processing later. 

1.2. Memory, Working Memory, and Memorization

Memory as a cognitive faculty in general has a long and extensive body of research, having 

been a key component of inquiry in many fields, such as psychology, cognitive science, biology, 

neurology, and many others. Much of the research has convened on the notion that memory 

is a system that involves multiple separate but interconnected components, with the exact 

components involved and how they interact differing from researcher to researcher. Houston 

(2001) approaches memory as information-processing based on a separate-storage model, which 

contains primary memory with short-term storage, and secondary with a long-term storage. 

Others, such as Bruning, Schraw, and Ronning (2001) argue that people processes the flow of 

information through three consecutive memory systems: sensory memory, short-term memory, 

and long-term memory. 

Most models of human memory involve the concept of ‘working memory’, which is often 

defined as the “workspace of the mind”, a complement to long-term memory that allows for short-

term activation of information (Churchill, Jr. 2015. Newell, 1973; Churchill, 2015). One of the 

most prominent models of working memory is that of Baddeley and Hitch (1974), in which there 

are three components of working memory: the central executive, which regulates information 

flow within the system, and in which the processing resources used by the central executive are 

limited in capacity; the phonological loop, which comprises a phonological store where material is 

represented in a phonological code and decays over time, and where articulatory rehearsal occurs 
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in which inner speech can be used to refresh the decaying representations in the phonological 

store in order to maintain memory items; and the visuospatial sketchpad involving the generation 

of images, the temporary maintenance of those images, and the manipulation of information with 

visual or spatial dimensions. With respect to SLA, the phonological loop is capable of holding 

and manipulating linguistic information. Research has suggested that L2 working memory is 

independent from L1 working memory (Harrington and Sawyer,1992; Churchill, 2015). Churchill 

argues that working memory is a multi-component system, where growth of L2 working memory 

is a result of changes in capacity and that growth occurs as a result of increased efficiency in the 

strategies carried out by working memory over time. As strategies compete with each other to 

construct meaning out of received input, they lead to changes in working memory itself. 

Another central component of memory theory that is employed in English language instruction 

is ‘chunking’. Chunking is a form of memory organization that involves the collection of already-

formed bodies of information committed to memory and creating larger bodies of information 

from those pieces of information for ease of use and recall (Miller, 1956; Newell, 1990; Ellis, 2001). 

Chunking implies the ability to build up such structures recursively, thus leading to a hierarchical 

organization of memory. Seminal research on memory has shown that there is a ‘forgetting 

curve’, which suggests that short-term memory capacity is very limited, and the processed 

information can be forgotten in thirty seconds if it is not retrieved or processed again (Ebbinghaus, 

1885; A.H. & Busseniu, 1913; Hulse, 1982; Starbuck & Thomassen, 1996). 

Regarding the strengthening of memory and increasing L2 working memory, Kelley (1997) 

suggests the ways to process memory are (i) choose to remember, (ii) to visualize to remember, 

and (iii) repeat to remember. Selection strengthens memory as well as visual images, however, 

the notion of ‘repeat to remember’, a form of rote memorization, is an effective strategy when 

it comes to L2 learning. Rote memorization as a language learning strategy is widely utilized 

in some Asian countries, aiming to push learners to receive extensive input intensively. Rote 

memorization of vocabulary for Chinese students has long been considered a preferred method. 

Cultural, educational background, and traditional teaching practice in China are identified to be 

the factors that contribute to students’ heavy reliance on memorization as their sole approach 

to vocabulary learning (Yang & Dai, 2011). For most Chinese students, learning English means 

memorizing a certain number of words a day and reciting as much of the book as possible. Yang 

and Dai argue that rote memorization of word lists has been useful and effective in the initial 

stages of L2 language learning, when students face the problem of acquiring a fairly large number 
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of fundamental vocabulary in the target language. However students at a higher-level need to be 

armed with a wide repertoire of vocabulary learning strategies to tackle lexical problems. Duong 

and Nguyen (2006) carried out an investigation on memorization for EFL students in Vietnam, 

suggesting that memorization satisfies certain needs of language learners, but that  must be clear 

that memorization is a double-edged sword that can be used as an effective tool to get a better 

and quick results in learning English but can also create the danger of hindering students in their 

effort to become competent and natural communicators.

Roediger (2010) investigated the role testing plays in relation to memory and proved that 

testing permit memories to consolidate, arguing that testing is not acknowledged enough in 

educational practice and that the function of testing is not just for giving academic assessment, but 

to be used as teaching and learning strategy. The type of tests that Roediger suggested are given 

in the classroom or assigned for homework, because it requires students to retrieve information 

from memory, and such effortful retrieval turns out to be a wonderfully powerful mnemonic 

device in many circumstances. Roediger argues that frequent classroom testing has both indirect 

and direct benefits. The indirect benefits are that testing can make students study longer and 

with greater regularity when tests are frequent. The direct benefit is testing on material serves 

as a potent enhancer of retention for this material on future tests. Testing encourages students’ 

learning and allows the information stored in memory to be consolidated. This, combined 

with rote memorization, can strengthen memory of learned material and establish a linguistic 

foundation, however, they need assistance from other strategies to allow learner activation the 

knowledge in various contexts.

1.3. Output

Output, in contrast to input, is often defined as the productive use of language, the spoken and/

or written language produced by the language learner (Gass, 1997; Muriel, 2006). The function 

of output is a controversial topic in SLA research, however. Swain (1995, 2000) argues that the 

role of output may have been relatively under-explored, and that output is not just the outcome 

of language learning; it plays a role in the second language learning process. Output pushes 

learners to process language with more mental effort than does input, so that learners can 

stretch to meet communicative goals. Krashen (1998, 2005) holds a different perspective, positing 

that a problem of all output hypotheses have is that output is surprisingly rare, citing research 

done by Ellis, Tanaka, and Yamazali (1994), Pica (1998), Van den Branden (1997), Lyster and 
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Ranta (1997), and Cumming (1990) to prove the scarcity of output. He also points to evidence that 

forcing students to speak before they feel ready to is extremely anxiety-provoking, and output is a 

standard that will encourage pedagogy that puts students in a position of maximum anxiety while 

doing nothing to improve their language ability.

As for the concept of ‘output’, Swain (2000) proclaims that it has been extended to include 

its operation as a socially-constructed tool. To Swain, collaborative dialogue, a kind of output, 

is a cognitive activity and also the product of it, as it mediates problem-solving and knowledge-

building, because ‘saying’ is a cognitive activity and ‘what is said’ is an outcome of that activity. 

Through ‘saying’ and ‘what is said’, new knowledge is constructed from a sociocultural theory 

of mind perspective and internal mental activity has its origin in an external dialogue activity, 

therefore language learning occurs in collaborative dialogue-output. Output can also serve to help 

with developing automaticity.

Key aspects of output can be defined as follows: (i) output is a necessary process for linguistic 

performance; (ii) the modality of output can be verbal, literal or sign language; (iii) output is a 

process as well as product of language learning; (iv) output is a sociocultural cognitive/linguistic 

learning process; and (v) the goal of output is to automatize the target language speaking.

1.4. Internalization of L1 and L2

What actually is going on in the learner’s mind in the process of learning a language? Research 

on the internalization of second language from a pedagogical perspective is considered to be 

the key notion to understanding the process of learning from a sociocultural perspective in 

second language acquisition (Eduardo, 2013). Psychologically, internalization is a process that 

allows lower mental functions to be developed into higher mental functions, and is a process 

of transformation from the social self to the individual self, and lies at the root of cultural 

development. It is the consequence of an individual’s (conscious and unconscious) urge to 

interiorize or appropriate certain elements of social behavior (Levykh, 2007). Lantolf and Thorne 

(2000) define internalization as the process through which cultural artifacts, such as language, 

take on a psychological function. 

Vygotsky (1934, 1986) and his sociocultural approach to cognitive development of children 

has become the foundation of much research and theory from a social perspective, as well 

as the teaching and learning of a second language. Therefore it is necessary to understand 

Vygostky’s research on child linguistic and cognitive development in order to understand the 
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role of internalization in adult L2 learning. Vygotsky believes that a child’s first reaction of the 

human voice has shown that the social function of speech is already clear, and that in the speech 

development of a child there are essentially two stages: a pre-intellectual stage and a pre-linguistic 

stage. It is where these two lines meet whereupon thought becomes verbal and speech rational. 

For the developing child, language become the mediated tool of thought. 

Vygotsky introduces three types of speech in a child’s cognitive development: (i) social 

speech, which is external and used to communicate with others; (ii) egocentric or private speech, 

which reflects the intrapersonal communication produced by learners in concrete, objective 

circumstances, and is language for self- regulation; and (iii) inner speech, which is used when 

language turns inward and is soundless. At the stage where private speech becomes inward, the 

child’s monologue is internalized to become inner speech. Inner speech develops through a slow 

accumulation of functional and structural changes. A child’s monologue branches off from the 

child’s external speech simultaneously with the differentiation of the social and the egocentric 

functions of speech, and finally the speech structures mastered by the child become the basic 

structure of his/her thinking. Therefore, internalization is not a simple copying of an external 

world, nor is it a plain transfer of one of the functions inward, but rather a complex of its whole 

structure (Levyykh,2007). Learning awakens a variety of internal development processes when 

a child interacts with people in his/her environment, and through “cooperative or collaborative 

dialogue” a child internalizes the information and uses it to regulate their own performance. 

Thus the social influence of the child’s living environment plays important role in the child’s 

cognitive development. Verbal thought is not an innate, natural process, but is internalization of 

historical sociocultural information according to Vygotsky. He argues that internalization is the 

reconstruction of an external operation into an internal one. The internalized language will serve 

to reshape biological perception into cultural perception and concepts (Lantolf and Thorne, 2000). 

Language acquired by children, as a mediated tool, is eventually utilized to regulate one’s 

own behavior. According to Lantolf and Thorne (2000), this process of developing regulation 

moves through three general stages: (i) object-regulation – children are often controlled by or 

use objects in their environment in order to think; (ii) other-regulation – implicit and explicit 

mediation; (iii) self-regulation – the ability to accomplish activities with minimal or no external 

support. The third stage is made possible through internalization; to be a proficient user of 

a language is to let the language be self-regulated. From the viewpoint of second language 

acquisition, the internalization in adult L2 learners’ learning process is different from that of 
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children’s L1 language development. Child L1 development coincides with mental development, 

whereas adult L2 learning employs L1 as mediation. Unlike children processing native language 

through social interaction with people in their environment, adult learners process L2 in various 

circumstances. For classroom L2 learning in a non-target language environment, input provided 

by the sociocultural environment has to be condensed to fit in the learning material, provided 

aurally/verbally and in print, and the process of interaction has to be condensed into classroom 

instruction and activity. Therefore the process of internalization is very much like interiorizing the 

learning material and the context provided by the learning material and the classroom activities. 

In a sense, the sociocultural features are embodied in the learning material and the learning 

environment at the learners’ initial stage. When the learners are equipped with fundamental 

vocabulary and sentence structures, more sociocultural interaction is available for transformation 

to allow internalization. Unlike children utilizing language to regulate their own behavior, adults 

will utilize the internalized linguistic achievement regulating their own language production. 

Pushing to internalize learned knowledge should be one of the goals of language teaching 

and learning in L2 classroom circumstances, and the continual process of L2 internalization will 

gradually develop the L2 learner’s L2 linguistic and cognitive systems, but during the process of 

development, it will have to depend on the L1 system.

1.5. Speaking

Given the classroom setting for many learners, speaking is often a major focus of language 

instruction and second language acquisition research (Hyme, 1972; Long, 1983; Richard, 1990, 

2003, 2007; Hatch, 1992; Pica, 1986, 1994; Lightbown and Spada, 1999; Ellis, 2003; Moulton, 2010). 

Various models have been devised from different fields, such as behaviorism, connectionism, 

Universal/Generative Grammar, etc. It has also been argued that language acquisition is not 

only about acquiring the form, but also about appropriation (Mouton,2010), task-based language 

learning (Pica, 1986), Ellis (2003)’s implicit and explicit instruction, Richard (1990, 2003, 2007)’s 

notions of fluency, negotiation of meaning, cooperative learning, as well as specific approaches 

ranging from direct approaches focusing on specific features of oral interaction, to indirect 

approaches concerned with creating conditions for oral interaction through group work, task 

work and other strategies. 

More specific approaches pay special attention to conversation and dialogue as a medium 

for second language development. Richard introduces a conversational routine, which involves 
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styles of speaking and functions of speaking within the framework of Brown and Yule (1983)’s 

of talk as interaction and transaction. He also addresses three core issues about how to teach 

conversational classes, specifically what skills to focus on, the strategy, and the criteria. Regarding 

conversational skills, Dornyei and Thurrel (1994) present a list of conversational teaching points 

that serve as a useful framework for providing a clear picture of the organization of conversation, 

also stating that adding specific language input and increasing the role of consciousness 

raising remain issues. Ellis (1993) claimed that four types of conscious activities are: focused 

communicative activities, consciousness-raising activities, interpretation grammar activities, and 

sequencing communicative tasks systematically.

Additionally, there is a large body of research on speaking skills in general (Lightbown, 2000; 

McCarthy & O’Keefe, 2004; Ellis, 2005; Jensen, 2007; Sakale, 2012; Have, 2015; Hayriye, 2015), 

which other research paying special attention to speaking skills in other languages, such as 

Chinese (Fang, 2010), Thai (2010), and Japanese (Roger, 2007).

1.6. Interlanguage

Acquiring a second language is essentially learning to develop a new language system 

separate from the learner’s native language system. Research into language systems has 

proposed an intermediary system, referred to as an interlanguage, that is neither the L1 nor 

the L2 system, but rather its own system that acts as a bridge between the L1 and L2 systems 

and aids in the acquisition of the L2 system (Selinker, 1972; Corder, 1978; Lightbown & Spada, 

1999; Tarone, 2006). The system may have characteristics of the learner’s L1, characteristics 

of the L2, and some characteristics which seem to be very general and tend to occur in all or 

most interlanguage systems. Selinker noted that in a given situation, the utterances produced 

by the learner are different from those native speakers would produce had they attempted to 

convey the same meaning. Selinker argued that no adult learner can hope to ever speak a second 

language in such a way that he or she is indistinguishable from native speakers of that language, 

however fossilization and variation of interlanguage also suggests the domains and processes 

that language teachers can work on continually evolve as learners receive more input. Therefore, 

learners’ interlanguage may never be as perfect as a native speaker’s, but language teachers can 

certainly help learners process extensive input, push the internalization of input information in 

various contexts, and also push learners to externalize the internalized information sequentially, 

systematically, and persistently, allowing adult L2 learners to develop a new language system that 
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is as close as possible to being target-language-like.

The present model provides a sequential, multiple-activity Chinese speaking approach that 

aims to help beginner Japanese university students of Chinese develop a linguistic foundation 

of Chinese speaking ability with respect to accuracy and fluency. The approach works like a 

sequenced systematic cycle, but at each link of the cycle, it goes wider and deeper as a spiral 

from a three dimensional point of view, in which the learner makes connections with associated 

vocabulary, phrases, expressions, and sentence structures towards communicative development, 

and internalizing learned information and applying that knowledge in various sociocultural 

contexts. 

The stages of the cycle are: (i) in-class reading text activity with individual pronunciation 

practice and corrective feedback; (ii) out-of-class memorization assignments and in class writing 

quizzes with written feedback and in-class recitation practice with individual corrective feedback 

on pronunciation; (iii) individual journal writing practice with corrective feedback; (iv) out-of-class 

memorization of checked journals and in-class individual presentations held every three lessons; 

(v) out-of-class transcription practice, self-checked with the help of a text book (done during long 

vacation period); and (vi) daily in-class free conversation practice. Each lesson of material (except 

for transcription) will go through this repetitive cycle, and at each stage there are new aspects 

added to the acquired knowledge to make the general process more personalized, go from 

simple to complex, from input to output, from external to internal, then to external again. A visual 

representation of the cycle can be seen in (1) below.
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(1)

 

1. In-class 
Pronunciation Practice w/ Corrective 

Feedback 
Input  
Every Class 

2. Out-of-class 
Memorization of Text  
Input 
After Every Class 

3. In-class 
Testing and Recitation w/ Corrective Feedback 
Output 
Every Class 

4. Out-of-class 
Journal Assignment w/ Corrective 

Feedback 
Output 
Every Week 

5. In-class Free Conversation 
Output 
Every Class 

6. Out-of-class 
Memorization of Journals 
Input 
Every 3 Weeks 

7. In-class 
Presentation of Journals 
Output 
Every 3 Weeks 

8. Out-of-class Transcription (Summer 

Vacation) 
Input 

9. In-class Free 

Conversation 
Output 
Every Class 

Every 3 Weeks 

The purpose of creating and implementing this approach is to provide beginner Japanese 

university learners of Chinese a syllabus to establish a solid Chinese foundation with respect to 

native-like pronunciation and tones, writing ability, listening comprehension, and speaking skills, 

with an emphasis on developing leaners’ accuracy, fluency and communicative competence. The 

approach explored here has been implemented for years and has been adjusted each year to best 

meet each learner’s needs. The present research is to investigate learners’ reflections toward the 

approach.

The research questions are:

a. Does the above practice help improve beginner Chinese learners’ conversational ability?

b. If yes, how does the above practice help improve their ability? How do the activities help 

learners internalize and externalize learned knowledge in the process of Chinese acquisition?
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c. Which activities motivate learners the most, and why?

2. Purpose and Methodology of Present Study

The present paper attempts to introduce a sequential multiple-activity approach for teaching 

Japanese university students learning beginner conversational Chinese as a sequential and 

systematic instructive process to help learners develop a better Chinese language system. 

The present study is to investigate the learners’ attitudes toward each educational practice 

implemented in the approach: (i) daily class phonological feedback for each individual student, 

specifically individual practice and one-on-one corrective feedback; (ii) memorization practice, 

(iii) practice through journal writing; (iv) presentation practice; (v) transcription practice (as well 

transcription of one’s own speech); and (vi) daily free conversation practice (in-class). Topics 

discussed during the free conversation activity are listed, and what activities motivate students 

the most are also considered.

In order to learn the objective effect of the above practices implemented in daily class, the 

present investigation is designed to check learners’ reflections on each practice, and look into 

data in detail from linguistic, sociolinguistic, and psycholinguistic perspectives to look for key 

aspects and mechanisms in learners cognitive learning processes.

2.1. Participants

The learners of Chinese that participated in the present research were first-year Japanese 

university students majoring in Chinese, ranging in age from 18-19 years old, with the exception 

one 55 year old student. Most of the students were beginners and had no prior Chinese learning 

experience. Two students’ mothers were native speakers, one from mainland China, whose 

daughter could neither speak nor understand Chinese at beginning of the school year, and the 

other from Taiwan, whose son had some exposure to Chinese in Taiwan, which resulted in an 

accent upon acquiring Mandarin Chinese pronunciation. The 55 year old student also had some 

learning experience and difficulty with pronunciation. Additionally, there was one student that 

had about two years of prior Chinese learning experience and another that attended a Chinese 

school in Japan for nine years that participated in this investigation.

There were two classes totaling 25 students. The students took five Chinese classes each week, 

two conversational classes, two grammar classes, and one reading class. The grammar class and 

reading class were instructed in the students’ native language of Japanese. The conversational 
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classes were instructed in Japanese at the beginning of school year, but were gradually switched 

into Chinese. They were almost instructed in Chinese at the end of first semester, and were 

basically instructed in Chinese the following semester. For almost all of the students wishing to 

work in Chinese after graduation, the level of goal for students’ pronunciation was set to be native- 

like.

2.2. Materials

A multiple choice survey was designed to study students’ general opinion about activities 

conducted in daily Chinese conversational classes and all students were asked to explain the 

reasons for their choices. 

The first survey was composed of seven multiple choice questions. The questionnaire was 

to inquire into students’ individual thoughts/opinions on: daily feedback on their Chinese 

pronunciation, memorization and whether it helps improve their speaking ability and how; writing 

journals and whether they helped activate learned items and how; presentations and their function 

as an amalgamation of effects from all activities; transcription and whether it helped improve 

listening comprehension; and how free conversation improved their Chinese speaking ability and 

why they enjoyed free conversation so much. Which activity or activities motivated students the 

most was also explored with the ultimate goal of determining which of those activities best helped 

students learn material and develop native-like Chinese language abilities. 

A second, identical survey was conducted, with an additional two questions added that 

attempted to explore the effects of the activity of transcribing students’ own conversations with 

their partner recorded during free conversation time, as well as to find out students’ reflections 

on the new activity. The topics of each peer’s dialogue were collected, categorized, and calculated. 

Students’ explanations for their choices were also recorded. 

2.3. Procedure

The first survey was administered in October 2015, while the second was administered in 

February 2016. The second survey was conducted four months after the first survey in order 

to observe the changes in students’ responses, and new questions were added to examine 

reflections on new activities conducted in the classroom since the first survey. The surveys 

were designed in English and most were completed in English, with some explanations done in 

Japanese in accordance with participants’ preferences.
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Students were to respond to each item on the survey with a number ranging from 1 to 5, with 

5 indicating that they strongly agree with the statement, 4 indicating that they agree, and so on, 

with 1 indicating that they strongly disagree.

3. Results

Responses to each item on the sur vey were counted and percentages were calculated 

separately. Results from the two surveys were arranged in one table in order to compare and see 

the differences that might infer some tendency in participants learning preference and necessity 

based on the timing of the process. Reasons for the choices were categorized and analyzed.

The results of the surveys are as follows:

3.1. Pronunciation

Pronunciation 1 5 4 3 2 1

2015/10 (25 participants) No.% No.% No.% No.% No.%

Dai ly  c lass  indiv idual  cor rect ive  feedback on 
p r o n u n c i a t i o n  h e l p s  m e  a c q u i r e  n a t i v e - l i k e 
pronunciation

20 
80%

5 
20%

0  
0%

0 
0%

0 
0%

Dai ly  c lass  indiv idual  cor rect ive  feedback on 
pronunciation helps be able to pronounce Chinese by 
myself

15 
60%

7 
28%

3 
12%

1 
0%

0 
0%

Dai ly  c lass  indiv idual  cor rect ive  feedback on 
pronunciation helps me gain confidence in learning 
Chinese 

11 
44%

11 
44%

2 
8%

1 
4%

0 
0%

Dai ly  c lass  indiv idual  cor rect ive  feedback on 
pronunciation helps enhance my autonomy in learning 
Chinese  

9 
36%

10 
40%

6 
24%

0 
0%

0 
0%

Dai ly  c lass  indiv idual  cor rect ive  feedback on 
pronunciation helps me gain confidence in speaking 
Chinese 

15 
60%

6 
24%

4 
16%

0 
0%

0 
0%

Pronunciation 2 5 4 3 2 1

2016/2 ( 25 participants ) No.% No.% No.% No.% No.%
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Daily  c lass  indiv idual  cor rect ive  feedback on 
p r o n u n c i a t i o n  h e l p s  m e  a c q u i r e  n a t i v e - l i k e 
pronunciation

18 
72%

5 
20%

2 
8%

0 
0%

0 
0%

Dai ly  c lass  indiv idual  cor rect ive  feedback on 
pronunciation helps me pronounce Chinese by myself

15 
60%

9 
36%

1 
4%

0 
0%

0 
0%

Dai ly  c lass  indiv idual  cor rect ive  feedback on 
pronunciation helps me gain confidence in learning 
Chinese 

14 
56%

10 
40%

0 
0%

1 
4%

0 
0%

Dai ly  c lass  indiv idual  cor rect ive  feedback on 
pronunciation helps enhance my autonomy in learning 
Chinese  

11 
44%

13 
52%

1 
4%

0 
0%

0 
0%

Dai ly  c lass  indiv idual  cor rect ive  feedback on 
pronunciation helps me gain confidence in speaking 
Chinese 

14 
56%

9 
36%

1 
4%

1 
4%

0 
0% 

By listening to others’ pronunciation being corrected, I 
learned what kind of pronunciation will be corrected

11 
44%

9 
36%

4 
16%

1 
4%

0 
0%

By listening to others’ pronunciation being corrected, I 
learned what kind of pronunciation is acceptable

11 
44%

10 
40%

3 
12%

1 
4%

0 
0%

I learned how to pronounce by listening to the way the 
teacher gives individual corrective feedback

13 
52%

10 
40%

2 
8%

0 
0%

0 
0%

3.2. Memorization

Memorization1 5 4 3 2 1

2015/10 ( 25 participants ) No.% No.% No.% No.% No.%

Memorization helps me better acquire Chinese 
pronunciation

11 
44%

9 
36%

5 
20%

0 
0%

0 
0%

Memorization helps increase my Chinese vocabulary 20 
80%

5 
20%

0 
0%

0 
0%

0 
0%

Memorization helps improve my sentence structure 13 
52%

9 
36%

3 
12%

0 
0%

0 
0%

M e m o r i z a t i o n  h e l p s  i m p r o v e  m y  l i s t e n i n g 
comprehension

9 
36%

8 
32%

7 
28%

1 
4%

0 
0 %

Memorization helps improve my Chinese writing ability 10 
40%

11 
44%

4 
16%

0 
0%

0 
0%
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Memorization helps improve my speaking ability 15 
60%

9 
36

1 
4%

0 
0%

0 
0%

Memorization helps improve my presentation ability 12 
48%

6 
24%

5 
20%

2 
8%

0 
0%

Memorization 2 5 4 3 2 1

2016/2 No.% No.% No.% No.% No.%

Memorization helps me better acquire Chinese 
pronunciation

15 
60%

5 
20%

5 
20%

0 
0%

0 
0%

Memorization helps increase my Chinese vocabulary 18 
72%

5 
20%

2 
8%

0 
0%

0 
0%

Memorization helps improve my sentence structure 15 
60%

6 
24%

4 
16%

0 
0%

0 
0%

M e m o r i z a t i o n  h e l p s  i m p r o v e  m y  l i s t e n i n g 
comprehension

11 
44%

7 
28%

4 
16%

3 
12%

0 
0%

Memorization helps improve my Chinese writing ability 11 
44%

10 
40%

4 
16%

0 
0%

0 
0%

Memorization helps improve my speaking ability 11 
44%

12 
48%

2 
8%

0 
0%

0 
0%

Memorization helps improve my presentation ability 10 
40%

10 
40%

5 
20%

0 
0%

0 
0%

3.3. Journals

Writing journals 1 5 4 3 2 1

2015/10 ( 25 participants ) No.% No.% No.% No.% No.%

Writing journals helps  improve  my Chinese writing 
ability

13 
52%

10 
40%

2 
8%

0 
0%

0 
0%

Writing journals helps increase my Chinese vocabulary 14 
56%

8 
32%

3 
12%

0 
0%

0 
0%

Writing journals helps improve my sentence structure 9 
36%

10 
40%

5 
20%

1 
4%

0 
0%

Writing journals helps improve my ability express my 
opinion in Chinese 

13 
52%

7 
28%

5 
20%

0 
0%

0 
0%
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Writing journals helps organize my thoughts in Chinese 11 
44%

10 
40%

4 
16%

0 
0%

0 
0%

Writing journals   2 5 4 3 2 1

2016/2 ( 25 participants ) No.% No.% No.% No.% No.%

Writing journals helps  improve  my Chinese writing 
ability

19 
76%

6 
24%

0 
0%

0 
0%

0 
0%

Writing journals helps increase my Chinese vocabulary 16 
64%

4 
16%

5 
20%

0 
0%

0 
0%

Writing journals helps improve my sentence structure 15 
60%

7 
28%

3 
12%

0 
0%

0 
0%

Writing journals helps improve my ability express my 
opinion in Chinese 

17 
68%

6 
24%

2 
8%

0 
0%

0 
0%

Writing journals helps organize my thoughts in Chinese 16 
64%

7 
28%

2 
8%

0 
0%

0 
0%

3.4. Presentations

Presentations  1 5 4 3 2 1

2015/10 ( 25 participants ) No.% No.% No.% No.% No.%

Presentations help motivate  my Chinese learning 7 
28%

9 
36%

8 
32%

1 
4%

0 
0%

Presentations help me be aware of my Chinese speaking 
level

14 
56%

8 
32

3 
12%

0 
0%

0 
0%

Presentations help me get used to speaking in front of 
other people

11 
44%

10 
40%

4 
16%

0 
0%

0 
0%

Listening to other’s presentations help me be aware of 
what others are thinking

4 
16%

13 
52%

8 
32%

0 
0%

0 
0%

Listening to other’s presentation helps me be aware of 
the importance of pronunciation

13 
52%

7 
28%

5 
20%

0 
0%

0 
0%

Listening to other’s presentation helps improve my 
listening comprehension

6 
24%

8 
32%

11 
44%

0 
0%

0 
0%

Presentations help me gain confidence in speaking 
Chinese 

11 
44%

6 
24%

8 
32%

0 
0%

0 
0%
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Presentation 2 5 4 3 2 1

2016/2 ( 25 participants ) No.% No.% No.% No.% No.%

Presentations help motivate  my Chinese learning 11 
44%

10 
40%

4 
16%

0 
0%

0 
0%

Presentations help me be aware of my Chinese speaking 
level

14 
56%

6 
24%

5 
20%

0 
0%

0 
0%

Presentations help me get used to speaking in front of 
other people

8 
32%

10 
40%

6 
24%

1 
4%

0 
0%

Listening to other’s presentations help me be aware of 
what others are thinking

8 
32%

10 
40%

6 
24%

1 
4%

0 
0%

Listening to other’s presentation helps me be aware of 
the importance of pronunciation

14 
56%

10 
40%

1 
4%

0 
0%

0 
0%

Listening to other’s presentation helps improve my 
listening comprehension

6 
24%

8 
32%

11 
44%

0 
0%

0 
0%

Presentations help me gain confidence in speaking 
Chinese 

13 
52%

7 
28%

4 
16%

1 
4%

0 
0%

3.5. Transcription

Transcription 1 5 4 3 2 1

2015/10 No.% No.% No.% No.% No.%

Transcription is a good way to receive input in Chinese 18 
72%

6 
24%

1 
4%

0 
0%

0 
0%

T r a n s c r i p t i o n  h e l p s  i m p r o v e  m y  l i s t e n i n g 
comprehension 

16 
64%

7 
28%

2 
8%

0 
0%

0 
0%

Transcription helps me review learned vocabulary and 
sentence structure

8 
32%

10 
40%

7 
28%

0 
0%

0 
0%

Transcription helps better internalize learned items 9 
36%

11 
44%

5 
20%

0 
0%

0 
0%

Transcription helps improve my Chinese pronunciation 3 
12%

11 
44%

10 
40%

1 
4%

0 
0%

Transcription helps me learn new vocabular y and 
sentence structure

11 
44%

10 
40%

4 
16%

0 
0%

0 
0%
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Transcription 2 5 4 3 2 1

2016/2 ( 25 participants ) No.% No.% No.% No.% No.%

Transcription is a good way to receive input in Chinese 11 
44%

12 
48%

2 
8%

0 
0%

0 
0%

T r a n s c r i p t i o n  h e l p s  i m p r o v e  m y  l i s t e n i n g 
comprehension 

10 
40%

11 
44%

3 
12%

1 
4%

0 
0%

Transcription helps me review learned vocabulary and 
sentence structure

12 
48%

11 
44%

2 
8%

0 
0%

0 
0%

Transcription helps better internalize learned items 10 
40%

7 
28%

8 
32%

0 
0%

0 
0%

Transcription helps improve my Chinese pronunciation 8 
32%

8 
32%

7 
28%

1 
4%

1 
4%

Transcription helps me learn new vocabular y and 
sentence structure

7 
28%

14 
56%

3 
12%

1 
4%

0 
0%

3.6. Transcription of one’s own speech

Transcription  of one’s own  speech 5 4 3 2 1

2016/2 ( 24 participants ) No.% No.% No.% No.% No.%

Transcribe your own speaking helps you discover your 
problem

17 
71%

7 
29%

0 
0%

0 
0%

0 
0%

Transcribe your own speaking helps you realize the 
importance of pronunciation

16 
67%

6 
25%

2 
8%

0 
0%

0 
0%

Transcribe your own speaking helps to be aware of your 
speaking level

16 
67%

7 
29%

1 
4%

0 
0%

0 
0%

Transcribing your own speaking helps you gain 
confidence

17 
71%

7 
29%

0 
0%

0 
0%

0 
0%

Having your transcription corrected by instructor helps 
increase your Chinese expression

9 
38%

9 
38%

5 
20%

1 
4%

0 
0%
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3.7. Free Conversation

Conversation Topics (numbers reflect pairs of students)

School 
Festival

Weekend 
Plans

Club 
Activities

Part-time 
Job

Travel Seasons Food Sports

10 6 4 3 3 3 2 2

Hobbies Summer 
Vacation

Friends School 
Classes

Studying 
Abroad

Presents Animals Cooking

2 1 1 1 1 1 1 1

Free conversation 1 5 4 3 2 1

2015/10 No.% No.% No.% No.% No.%

Free conversation motivate me learn Chinese 14 
56%

9 
36%

2 
8%

0 
0%

0 
0%

Free conversation helps activate learned vocabulary and 
structures

8 
32%

11 
44%

6 
24%

0 
0%

0 
0%

Free conversation helps improve my l istening 
comprehension

13 
52%

10 
40%

2 
8%

0 
0%

0 
0%

Free conversation helps improve my speaking ability 16 
64%

8 
32

1 
4%

0 
0%

0 
0%

Free conversation improves my ability of communicating 
in Chinese

16 
64%

8 
32%

0 
0%

1 
4%

0 
0%

Free conversation helps me better collaborate with 
others

11 
44%

9 
36%

5 
20%

0 
0%

0 
0%

Free conversation helps me be aware of other’s thinking 6 
24%

13 
52%

4 
16%

2 
8%

0 
0%

Free conversation prompt my ability to express my 
opinion in Chinese

18 
72%

6 
24%

1 
4%

0 
0%

0 
0%

Free conversation helps enhance my autonomy of 
learning Chinese

9 
36%

13 
52%

2 
8%

1 
4%

0 
0%

Free conversation helps me gain confidence 9 
36%

9 
36%

6 
24%

1 
4%

0 
0%
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Free conversation 2 5 4 3 2 1

2016/2 No.% No.% No.% No.% No.%

Free conversation motivate me learn Chinese 13 
52%

10 
40%

2 
8%

0 
0%

0 
0%

Free conversation helps activate learned vocabulary and 
structures

7 
28%

14 
56%

4 
16%

0 
0%

0 
0%

Free conversation helps improve my l istening 
comprehension

10 
40%

10 
40%

5 
20%

0 
0%

0 
0%

Free conversation helps improve my speaking ability 17 
68%

6 
24%

2 
8%

0 
0%

0 
0%

Free conversation helps my ability of communicating in 
Chinese

18 
72%

6 
24%

1 
4%

0 
0%

0 
0%

Free conversation helps me better collaborate with 
others

11 
44%

11 
44%

2 
8%

1 
4%

0 
0%

Free conversation helps me be aware of other’s thinking 9 
36%

12 
48%

2 
8%

2 
8%

0 
0%

Free conversation prompt my ability to express my 
opinion in Chinese

15 
60%

8 
32%

2 
8%

0 
0%

0 
0%

Free conversation helps enhance my autonomy of 
learning Chinese

12 
48%

11 
44%

2 
8%

0 
0%

0 
0%

Free conversation helps me gain confidence 6 
24%

12 
48%

6 
24%

1 
4%

0 
0%

3.8. Motivation

Motivation (which activity/assignment motivated you the most?) 2016/2

Pronunciation 
Practice

Memorization Writing 
Journals

Presentations Transcription 
of One’s Own 
Speech

Free 
Conversation

0 8 1 7 2 7

0% 32% 4% 28% 8% 28%

4. Discussion

Reflections of participants in the present research have shown that the sequential multiple-
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activity approach allows beginner Japanese university students to develop their fundamental 

Chinese speaking system in multiple aspects, which are listed below.

4.1. Multiple in-class activities and out-of-class assignments push students to process input 

information and internalize it

The in-class individual corrective feedback on pronunciation helped learners develop their 

Chinese phonological systems and facilitate students’ speaking skills. As part of the input process, 

memorization helped pushed students to better understand Chinese, and established a foundation 

for students to develop multi-linguistic skills. The out-of-class transcription also allowed students 

to process Chinese both intensively and extensively and improved their listening comprehension.

4.1.1. Pronunciation

The in-class individual corrective feedback on pronunciation helped learners develop their 

Chinese phonological system that will facilitate speaking skills. The phonological aspects of 

the Chinese language make Chinese pronunciation difficult for Japanese learners to acquire, 

however, 80% of students agreed that during daily class activities in which they received individual 

corrective feedback on pronunciation, listening to others’ pronunciation being corrected help 

them learn what kind of pronunciation will be corrected, 84% agreed that they learned what kind 

of pronunciation is acceptable, 84% agreed that they learned to compare non-native-like sounds 

and native-like sounds by listening to the teacher giving feedback one-on-one. Students were able 

to better develop the ability to discern the differences between specific native-like and non-native-

like sounds, a notion referred to as “inner criteria”, noted previous in work such as that done by 

Quan (2015), in which it was found that most students developed an inner criteria for Chinese 

pronunciation through repeated feedback from the teacher over a long period of time, and these 

inner criteria for specific sounds acted as a monitor of students’ individual pronunciation patterns. 

92% of students in this study felt that listening to others receiving feedback on their pronunciation 

helped them.

This seems to be in line with the notion that persistent individual in-class pronunciation 

practice with corrective feedback allows students to develop phonological inner-criteria that will 

enable them monitor their own production when reading, reciting, or speaking Chinese out of 

class. Indeed some students noted that the opportunity to get explicit feedback on the distinction 

between native-like and non-native like pronunciation was helpful. 
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The endeavor of teaching pronunciation is essentially to help students develop inner criteria 

for each specific sound learned. Those criteria for each specific sound will compose the entire 

pronunciation system of each student. Helping students develop an individual native-like 

pronunciation system is important in establishing a foundation for speaking ability. First, it will 

enhance students’ learning autonomy and allow them to complete out-of-class assignments, 

and their developed inner-criteria will serve as a monitor. Second, it can also act as a sort of 

phonological loop in students’ working memory to hold input information in a phonological code, 

and refresh the representation of inner speech to maintain the memory of Chinese information in 

the phonological store for later retrieval when they speak Chinese (Baddeley & Hitch, 1974; Ellis, 

2001). Therefore individual practice with corrective feedback and the developed phonological 

system will help students with out-of-class study and further develop their inner criteria, resulting 

in high frequency of repeated use of Chinese, which in turn will strengthen students’ memory of 

stored information. 

4.1.2. Role of Memorization

Given the negative image of rote memory, the data of the memorization have shown that 

memorization is an effective practice. The 2/2016 data reveal that 80% of students agreed that 

memorization helps them acquire Chinese pronunciation, 92% of students agreed it helps increase 

Chinese vocabulary, 84% agreed it helps improve sentence structure, 72% agreed it helps improve 

listening comprehension, 84% agreed it helps improve writing ability, 92% agreed it helps improve 

speaking ability, 80% agreed it helps improve presentation ability. The students’ reflections reveal 

that memorization helps improves most skills required in acquiring a language. The reason 

memorization has such significant effect is due to the nature and function of “rote memorization”. 

The nature of memorization from the viewpoint of language acquisition is often attributed to 

the notion of “repeat to remember” (Kelley, 1997). After the items are memorized it can function 

in students’ real Chinese conversation. One of the functions of memorization is to push students 

to process input information into memory and activate when necessary. One of the out-of-class 

memorization assignments involves students memorizing the text of the lesson, specifically a 

passage and two dialogues. The other out-of-class memorizing assignment is to memorize the 

journals they wrote (and have them corrected by the teacher), the topic of which is to integrate 

the learned lesson with their own life experience, and then give a presentation on that journal 

every three lessons to further push students to process the input information by themselves in 
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Chinese. 

The memorization is not exclusively focused on vocabulary because rote memorization of 

vocabulary can only enable students to remember the meaning of words – learners need to learn 

how the word is used and in what kind of context. Having students memorize the text can serve 

more than one function: the meaning of vocabulary, the position of a word in a sentence, the 

usage of vocabulary in certain context, as well as related sentence structure. Students memorize 

the text through repetition in multiple modalities, such as reading to understand the text, listening 

to the audio of the text, reading the text aloud to practice the phonetic aspects of the text, copying 

the text to practice the literal feature of the text, memorize their journals by repeated reading, 

etc. Reflection of participants proved that memorization helps improved their Chinese listening, 

writing, speaking ability. The students’ effort to memorize Chinese appeared to be fruitful. 

Another function is memorization acts as a cognitive process that will push the regulation of 

Chinese information flow within working memory (Baddeley & Hitch, 1974; Ellis, 2001). In a 

child’s L1 development, as Vygotsky (1986) argues, language is a person’s greatest tool that not 

only develops from social interaction for communication purposes, but also as a tool used for self-

regulation, because internalization of language drives cognitive development. Adult learners’ 

L2 learning circumstances are totally different from that of a child’s L1; the already-developed 

L1 cognitive capacity enables adult learners to squeeze the child’s long-period sociocultural 

language acquisition process into a condensed intensive learning process by attending a language 

learning environment (a classroom) with the help of learning materials and a language teacher. 

The process of memorization can best push students process the extensive input information 

intensively and speed up the process of transforming Chinese phonological code into Chinese 

words, then transform into Japanese, to best understand and internalize the second language 

source. As the child’s learning process are internalized, the input information becomes part of the 

child’s independent development achievement (Vygotsky, 1986). University students’ internalized 

memory of Chinese sources will be stored in their memory, and will gradually branch off into two 

directions in which it gradually becomes a mediated tool to regulate their Chinese production and 

to serve as a basic linguistic foundation in terms of vocabulary, sentence structure, phonological 

decoding, and phonological representation of Chinese sound for output. Therefore by memorizing 

Chinese text persistently, the memorized Chinese will function as a monitor to regulate students’ 

Chinese language production systematically. 
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4.1.3. Transcription as information processing

Transcription is a useful activity to comprehend aural Chinese information both intensively and 

extensively. Before a two-month long summer vacation, students were assigned an assignment 

in which they were to transcribe a CD that contains content from a spoken Chinese text book 

to which the students had never been exposed. The criteria in selection of the material used for 

transcription were: (i) the grammatical and lexical level (a little higher than their current learning 

material); (ii) context – the CD’s content was about foreign students’ life in Beijing, whereas 

the students’ conversational learning material was about life of a Japanese university student 

in Tokyo, Japan (different sociocultural environment); and (iii) quantity – the CD contained a 

certain amount of text that required students to make considerable effort to complete. The CD 

was supposed to be transcribed word-for-word and was collected when school started in the 

fall. Students were to transcribe as much as they can using a dictionary, but were encouraged 

to complete the transcription individually. The results of the investigation show that 96% of 

the students in the 10/2015 survey and 92% of the students in the 2/2016 survey agreed that 

transcription of aural material is a good way to receive input of Chinese, and 92% of students in the 

10/2015 survey and 84% of students in the 2/2016 survey agreed that transcription helps improve 

their listening comprehension. Although the transcription material is challenging, students found 

it beneficial because repeatedly listening to Chinese provided them with more stimuli and more 

attention to each piece of phonetic information. The speed of decoding phonetic information is a 

core component of listening and keeping up with a conversation, which can be up to around 220 

words per minute (Richard, 2007), and could explain why most participants found transcription 

beneficial. As for the reason that the percentages decreased in 2016, perhaps some students 

started to think they benefited more from free conversation when their speaking ability improved. 

The data from the surveys also show that 92% participants in 2016 found transcription helps 

review learned vocabulary and sentence structures, and 84% of participants in 2016 agreed that 

transcription helps them learn new vocabulary and sentence structures. The results demonstrate 

transcription not only activates students’ learned items, but also provides them with a chance 

to approach new information. 64% of participants agreed that transcription helps improve 

pronunciation. Some participants realized that transcription allow them notice their mistakes 

and confirm natural pronunciation, and some think that through transcription, they can confirm 

natural pronunciation and the way to carry on a conversation. It also demonstrates that in the 

process of transcription, participants had a chance to notice various features, and that helped 
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enhance students’ learning. The students’ reflections proved that transcription as a means of 

processing information not only can be an effective learning process for vocabulary and forms, 

but also for phonetic/phonological aspects.

4.2. Multiple activities as a way to externalize internalized information

Out-of-class written journal assignments as output helped students process Chinese and 

enhance their cognitive development. Additionally, presentations drew upon all elements 

required for speaking, helped improve Chinese speaking ability, and further motivated students. 

Finally, in-class free conversation epitomized output, allowing the contextualization of processed 

information, enhanced students’ communicative competence, and automated Chinese speaking.

4.2.1. Writing

Out-of-class writing journal assignments helped students process Chinese and enhance their 

cognitive development. Writing is generally viewed as output in SLA research and theory. Writing 

and writing instruction is viewed from two perspectives; it is either “learning to write” (Hyland, 

2011; Williams, 2012), or “writing to learn” (Harklau, 2002; Williams, 2012). Swain’s notion 

of output of that the importance of output to learning could be that output pushes learners to 

process language more deeply—with more mental effort, namely to push students to process 

beyond their current level, best represented by the most important function of writing as 

output, “writing to learn”. The data of reflection on journal assignments demonstrate that 80% of 

students in the 2/2016 survey agreed that writing journals helped increase their vocabulary, and 

88% of students agreed that writing journals helped improve their Chinese sentence structure. 

Students’ comments reveal that writing not only pushes them to recall and apply the learned 

vocabulary and sentence structures, but also pushes them to use a dictionary to paraphrase or 

to look up definitions for new vocabulary and expressions. The writing assignment was to let 

students write a journal of the same or a similar theme from each studied text in order for them 

to make use of learned items. The results demonstrate that journal assignments are a productive 

process that provides students a chance to associate learned items and content with their own 

personal situation and to activate learned vocabulary and forms, and enables them to take the 

time needed to use the learned forms to express themselves in a written style, and later, in oral 

communication. Using written production as a prepared process for speaking production is due to 

the slow pace compared to speaking that allows learners to have more control over attention on 
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resources and allow more thinking time, more internal process to work out each sentence, and 

each idea (Williams, 2012). Pushing to recall information and apply it to their own situation helps 

students internalize and contextualize what they have learned.

The result also show that 100% of participants agreed that writing journals helped improve 

their Chinese writing ability, a case for “learning to write” (Hyland, 2011; Williams, 2012). Some 

participants believed they have to practice writing Chinese in order to write Chinese more 

naturally. Some participants believe that their Chinese writing had improved, in that they could 

write much longer journals than compared to those written at the beginning of school year. The 

length of the journals themselves increased as the course progressed – initially, journals were 

around three to four sentences at the longest, however at the end of school year  they are around 

eight hundred words. By completing written journal assignments each week, students realized 

that improving their Chinese is like learning anything else – it improves gradually through 

practice.

Part of this approach is giving corrective feedback to pronunciation when reading and reciting 

text aloud, when speaking in class, as well as to the weekly written journal assignment. The 

reflection on teacher’s corrective feedback on their writing was not included in the survey, 

however some participants wrote in the comment that having their journals corrected each 

time, they can find out their problems in form. Students’ reflections proved that writing provides 

students a chance to apply and contextualize the learned item, and teacher’s corrective feedback 

helps guide the application in various contexts.

The data also show that 72% of participants in 2/2016 agreed that writing journals helped 

improve their ability express their opinion in Chinese, and 92% of students in 2/2016 agreed that 

writing journals helped organize their thoughts in Chinese. Students were requested to write 

journals right after the first lesson they learned. The themes included self-introduction, family, 

school, club activities, classes, hobbies, part-time jobs, as well as student life and daily activities. 

Students’ reflections reveal that it is hard for beginner Japanese learners of Chinese to write 

journals when they have just started learning Chinese. The vocabulary and expressions are so 

limited they had no choice but to make an effort. What they did at very beginning was to organize 

their thinking in Japanese, and then translate Japanese into Chinese with the help of a dictionary. 

To organize thinking is a complicated cognitive process and here is a direct consequence of their 

limited Chinese vocabulary and sentence structures. The translation process is also a complicated 

cognitive process – students encode content, retrieve and select related vocabulary and sentence 
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structures to reconstruct knowledge to express what they mean in Chinese and look for new 

vocabulary and expressions to express the Japanese meaning conveyed in their mind. The whole 

process of completing the writing assignment is a very complicated cognitive process, and it 

certainly enhances students’ cognitive thinking in both Japanese and in Chinese, and as a means 

of output, writing journals helps externalize the internalized information and to better prepare for 

speaking activities.

4.2.2. Presentation of Journals

As a form of output, presentations epitomized all elements required for speaking, helped 

improve Chinese speaking ability, and motivated students. Preparing for presentations can best 

equip students for production. The presentation assignment consisted of two parts. The first part 

involved reciting memorized journal entries, where students were to choose one of the three 

journal topics and present that to the class without looking at notes. The other part involved 

randomly-decided pairs of students taking turns presenting an improvised dialogue based on a 

topic selected from three options. The latter part of the assignment was excluded from the survey 

this time. Most students spent a long time memorizing the journals to make their presentation 

complete. The assignment’s combined requirement of listening comprehension, speaking ability, 

reading ability, and memorization helped draw upon and develop students’s language skills in 

a more comprehensive way. Students noted that the added pressure might initially make them 

perform at a level lower than their ability, but it provided a key opportunity for improvement.

The data demonstrate that 84% of students agreed that giving a presentation in front of the 

class motivated their Chinese learning. The data also demonstrate that 80% of students agreed 

that it helps them be more aware of their own speaking level, 72% agreed that it helps students 

be aware of what others are thinking, and 92% agreed that it allows them to be aware of the 

importance of pronunciation. The data suggest that giving presentations and listening to others’ 

presentations provides students a precious chance to notice various aspects of not only their own 

language use, but also that of others. It demonstrates that having students noticing good points 

and problems of each other’s output of Chinese allows them to learn Chinese through awareness 

and is a conscious-raising activity (Ellis, 1993); gauging the level of their fellow classmates’ helped 

encourage students and further motivated their learning.
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4.2.3. Free conversation

In-class free conversation as the last stage of the cycle, implemented every class, is to allow 

students to integrate all processed input information stored in students’ memory, to articulate the 

memorized information as well as reconstruct it, and to make connections between newly-learned 

vocabulary and sentence structures with previously-acquired knowledge, and also activate 

content from the journals they wrote and presented. All learning from other stages is for this very 

final stage – real communication with their peers. 

The result of the transcription of stuelent’s 20 minutes in-class free conversation activity shows 

that there were 16 topics in total that 12 pairs of participants' talked about, where the number of 

topics that each pair talked about varied from 3 to 8. Topics included the school festival, weekend 

plans, club activities, trips during summer vacation, part time jobs, etc. As recordings were taken 

before the university's school festival, 10 pairs talked about what they are going to cook and sell 

during the festival, 6 pairs talked about their weekend plans, 4 pairs talked about their school club 

activities, and 3 pairs talked about their part time jobs. The topics illustrated that during the free 

conversation time, students talked about their daily life, and exchanged information about things 

that happened to them, and things that matters to them in their social environment, “by exploring, 

sharing, and inquiring about things matter to them in their life world” (Chappell, 2014), Chappell 

argues such an activity is an “effective language teaching activity that stimulates students to 

create a vast range of meanings”. The loudness of the students and the laughter observed during 

daily class free conversation time illustrates that students viewed the activity as a treat, rather 

than another language-learning activity. 

The data also show that 92% of students agreed that free conversation motivates them. 84% 

agreed that free conversation helped activate learned vocabulary and structures, 80% agreed that 

free conversation helped improve their Chinese listening comprehension, and 92% agreed that 

free conversation helped improve their Chinese speaking ability. The data and comments from 

students reveal that free conversation time allowed them to associate learned items with the 

knowledge they acquired and activate the learned knowledge as well. Many students (72%) noted 

they gained confidence in using Chinese through the activity. The activity also gave students 

an opportunity to have more control in language use – they had to monitor their own grammar 

and pronunciation, and indeed 92% of students agreed that free conversation enhanced their 

autonomy in learning Chinese.

96% of participants agreed that free conversation helped improve their communicative 
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competence, 88% agreed that free conversation helped them better collaborate with others, and 

92% agreed that free conversation drew upon their ability to express their opinion in Chinese. 

That is because that this in-class free conversation activity provides students the kind of 

‘collaborative dialogue’ that allows them to practice Chinese as part of a larger cognitive process 

(Swain, 2000). Swain defines ‘collaborative dialogue’ as "knowledge-building dialogue that 

constructs linguistic knowledge”, where “language use and language learning can co-occur", and 

is essentially “language use mediating language learning”. In the process of students interact 

with their peers during the free conversation time, the interlocutor's intrapersonal processes 

externalize and stimulate peers through interpersonal interaction, and peers are stimulated 

further intrapersonally, and this interaction continues to go back and forth between interlocutors. 

It is this circulation of automated linguistic production that is the goal of language output and the 

goal of language teaching and language learning. 

4.3. Motivation

The data reveal that memorization, presentations, and free conversations motivated students 

the most. Among the three practices, memorization (32%) ranked the highest, suggesting 

that students felt input perhaps plays the most important role in their acquisition of Chinese. 

Students noted that they felt that not committing any words to memory made forming sentences 

difficult and thus hindered basic communication, and that memorization best helps internalize 

acquired knowledge. Other activities students believed motivated them were all related to 

output; presentation (28%) and free conversation (28%) both ranked the second highest, followed 

by transcription of one's own speech (8%), and written journals (4%). The reason that almost 

one third of students agreed that presentation motivated them seems to be based on the fact 

that presentations are comprehensive activities; it draws upon vocabulary and memorization, 

pronunciation, speaking, listening, etc. The time spent preparing for the presentations appears 

to have pushed students to process input information. Students also noted that presentations 

gave them the opportunity to gauge the levels of their fellow classmates and how their language 

use/performance was different from their own, thus motivating them to make any necessary 

adjustments. 

Almost one third of students believed that free conversation motivated them the most, with 

many make similar claims about the comprehensive nature of the activity and the opportunity 

it provides them to draw upon all of the other skills they have been honing. Additionally, free 
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conversation is a student-led activity, putting the students in control and allowing them to 

further develop their creative capacities and situation the vocabulary and structures they have 

acquired into a context that is highly relevant to them. Based on reactions during the activity 

itself, it appears that students view free conversation as more of a treat, rather than a just another 

language-learning exercise.

Conclusion

In this paper, the concepts of input, output, internalization and interlanguage, and teaching 

of L2 speaking have been discussed in relation to the sequential multiple-activity approach. In 

terms of input, corrective feedback on individual pronunciation practice, memorization, and 

transcription as strategies to push university students to process input information in order to 

trigger internalization was covered, and in terms of output, writing journals, giving presentations 

in front of the class, and free conversation as strategies to push university students to develop 

fundamental skills required for carrying out conversations and automating L2 speech was 

covered as well. 

The key aspect of this approach is to ‘push’ students to process input and output L2 ‘beyond 

their current level’ (Swain, 1985). The paper reported reflections of beginner Japanese university 

students of Chinese on the implementation of this approach. The students’ reflections reveal 

that this circular approach integrated reading aloud, listening, writing, and speaking, allowing 

students to improve their Chinese in a multi-component manner; the in-class corrective feedback 

on individual pronunciation enabled students to gain confidence in pronouncing and speaking 

Chinese and developed their autonomy in language use, and the out-of-class memorization of 

texts helped push students further to understand material and facilitate the process of input 

and internalization; the out-of-class journal assignment helped push students to externalize and 

contextualize input information, facilitate speaking skills, and also further develop students’ 

cognitive learning, organize their thinking, improve writing ability; the out-of-class transcription 

helped students process auditory information and improve listening comprehension; the in-

class presentation allowed students to notice the importance of pronunciation, the differences in 

each other's levels, and raised their consciousness in learning Chinese, additionally motivating 

them to challenge themselves and improve; and finally the in-class free conversation as the final 

stage of the approach enabled students to make use of learned information and acquired skills 

to communicate with their peers, to exchange their opinions with each other, and to enjoy time 
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speaking with their partners about their own life in Chinese. 

The data proved that most students have confidence in speaking Chinese in their first year, 

however there are still some students that have not gained enough confidence when speaking 

Chinese, based on everyday class observation and the result of daily tests. Some students either 

are not good at memorization, or did not realize the importance of memorization, and therefore 

were a little behind compared to others, and some students did not realize that time spent on 

corrective feedback on individual pronunciation practice was important. Additionally, age and 

other individual differences might have caused the delay of acquiring native-like pronunciation, 

and some students did not gain enough confidence because they feel their peers are much better. 

Further investigation and attention are needed to find out the reasons for the students who 

have gained less confidence psychologically, methodologically, and pedagogically. Testing was 

implemented daily to push students to memorize for each class, however such was not included 

in the present study, and warrants further attention in the future. As a whole, most students 

agreed that this approach helped them acquired native-like pronunciation, improved their 

listening comprehension, writing ability, speaking ability, and that it helped enhanced their ability 

to organize their thinking and express their opinion, and their ability to collaborate with others.

References

Burns, A. Gosh, C (2013). A Holistic Approach to Teaching Speaking in the Language Classroom. Cambridge 
Language Education. 165-178.

Chapelle, C. (2013). Editor of the Encyclopedia of Applied Linguistics. Blackwell Publishing Ltd.
Chappell, P. (2013) Engaging learners: conversation- or dialogic-driven pedagogy? ELT Journal. 68 (1), 1-11.
Churchill, E. (2015). The Role of Working Memory in SLA. www.tuj.ac.jp>tesol>vol-14.
Corder, S. P. (1967). The significance of Learner’s Errors. International Review of Applied Linguistics in 

Language Teaching. Vol,4. Nov.Julius Groos Verlag Heidelberg P.O.B. 161-170.
Dornyei, Z. & Thurrell, S. (1994). ELT Journal Vol,48/1. Jan. Oxford University Press. 40-49.
Duong & Nguyen. (2006). Memorization and EFL Students’ Stratgies at University Level in Vietnam. TESL-

EJ. Vol,10. No, 2.
Ebbinghaus, H. (1885, translated by Ruger, H & Bussenius, C., 1913) Memor y: A Contribution to 

Experimental Psychology. Classics in the History of Psychology. An Internet resource developed by York 
University, Toronto, Ontario.

Ellis, N. (2001). Memory for Language. Cognition and Second Language Acquisition Instruction. Cambridge 
University Press. 33-68.

Ellis, N. Principles of Instructed Language Learning. Asian EFL Journal.
Elvira, S. (2014). Memory Retention in Second Language Acquisition and Instruction: Insights from Literature 

and Research. The IAFOR Journal of Language Learning. Vol,1. Issue1.
Emerson, Caryl. (1983). The Outer Word and Inner Speech: Bakhtin, Vygotsky, and the Internalization of 



東京外国語大学論集第 92号（2016） 209

Language. Chicago Journals. University of Chicago Press.
Fang, F. (2010). A discussion on Developing Students’ Communicative Competence in College English 

Teaching in China. ISSN. Journal of Language Teaching and Research. Vol,1. No. 2. Academy Publisher, 
Manufactured in Finland. 111-116. 

Flicka, M. (2003). How does memory Work? Can We Improve Our Memories? Serendipity Studio. Web.10 
May. http://serendip.brynmawr.edu/ b103/ f03 webl/ fmichaels.html.

Foster, P. (2001). Rules and Routines: A Consideration of Their Role in the Task Based Language Production 
of Native and Non-native Speakers. Harlow: Longman. 75-93.

Harklau, L. (2002). The Role of Writing in Classroom second Language Acquisition. Journal of Second 
Language Writing. 11 Pergamon. 329-350.

Have, P. (1990). Methodological Issues in Conversation Analysis. Bulletin de Methodologies Sociologique. Jr. 
27 (June) 23-51.

Hymes, D, H. (1972). “On Communicative Competence” in: JB. Pride and J. Holmes (ends) Sociolinguistics. 
Selected Readings. Harmondsworth: Penguin. 269-293.

Jensen, J. (2007). Skill Acquisition and Second Language Teaching. Kurepo.clib.kindai.ac.jp.
Keeley, Meg. (1997) Memory and Importance of Review. Bucks County Community College. Web. http://

faculty.bucks.edu/spa pop/memory.htm
Khamkhien, A. (2010). Teaching English Speaking and English Speaking Tests in the Thai Context: A 

Reflection from Thai Perspective. CCSE. English Language Teaching. Vol, 3. No. 1. 184-190.
Krashen, S. (2005). Second Language “Standards for Success”: Out Of Touch with Language Acquisition 

Research. International Journal of Foreign Language Teaching 1(2): 12-16.
Krashen, S. (1998). Comprehensible Output. System. 26. 175-182.
Lantolf, J. Thorne, S. (2007). Sociocultural Theory and Second Language Learning. In. B. van Patten & J. 

William (ends.), Theories in Second Language Acquisition. 197-221.
Liang, A. (2015). The Study of Second Language Acquisition Under Socio-Cultural Theory. Science and 

Education Publishing From Scientific Research to Knowledge. 
Lightbown, M, P. & Spada, N. (1999) How languages are Learned, Revised Edition. Oxford University Press.
Lightbown, M, P. (2000). Anniversary Article Classroom SLA Research and Second Language Teaching. 

Applied Linguistics. Oxford University Press. 21/4: 431-462
Long, M. H. (1983). Linguistic and conversational adjustments to Non-native Speakers. Studies in Second 

Language Acquisition. Vol, 5. Isuue02. 177-193.
McCarthy, M. & O’Keeffe, A. (2004). Research in the Teaching of Speaking. Annual Review of Applied 

Linguistics 24.Cambridge University Press. 26-43.
Muriel, S,T. (2006). Introducing Second Language Acquisition. Cambridge University Press.
Pica, T. (2005). Second Language Acquisition Research and Applied Linguistics. Handbook of Research in 

Second Language Teaching and Learning. Mahesh, N.J. Erlbaum Associates, Inc. 263-280.
Quan, M. (2015). Individual practice and one-on-one corrective feedback in the acquisition of Chinese. Tokyo 

University of Foreign Language Studies. No. 91.
Rassaei, E. (2012). The Effects of input-based and Out-put based Instruction on L2 Development. The 

Electronic Journal for English as a Second Language.
Reinders, H. (2012). Towards a Definition of Intake in Second Language Acquisition. Applied Research in 

English 1(2) 15-36.
Richard, J. (2008). Teaching Listening and Speaking: From Theory to Practice. Cambridge University Press. 

1-44.
Richard, J. (2003). Current Trends in Teaching Listening and Speaking. JALT The Language Teacher – Issue 



A Sequential, Multiple-Activity Approach to Teaching Conversation  
Chinese to Beginner Japanese University Students：QUAN Min

210

27. 7; July.
Roediger, et al (2010) Benefits of Testing Memory, Best Practices and Boundary Condition. In G.M.Davies & 

D.B.Wright(Eds.), New frontiers in applied memory.13-49.Brighton,UK: Psychology Press.
Roger, A (2007). Teaching the Speaking Skill to Japanese Students Part 1: Construct& Practice. Kanda 

Foreign Studies Bulletin.
Ryan, J. (2007). A review of The Role of Output in Second Language Acquisition with Anecdotal Examples 

from A Japanese Learner’s Experience. Language and Culture Contents No.17. 39-49. 
McLeod, S. (2007). Lev Vygotsky. Retrieved from www. Simplypsychology.org/Vygotsky.html.
Pillar, G. A Neuroscientific Perspective of Language Processing in Transforming Input Into Intake. www.

theroundtable.ro> Current> 
Sakale, S. (2012). Rethinking Speaking Skills in EFL (English as a Foreign Language) Setting. Dino-US 

English Teaching, ISSN 1539-8072 Apr. Vol, 9. No. 4.
Selinker, L. (1972). “Interlanguage”. International Review of Applied Linguistics 10:209-241.
Selinker, L. Douglas, D. (1985). Wrestling with ‘Context’  in Interlanguage Theor y. Applied 

Linguistics.6.190-204.
Selinker, L. Doulas, D. (1987). LSP and Interlanguage: Some Empirical Studies. English for Special Purpose. 

Vol. 6,No.2. 75-85.
Skehan, P. A cognitive Approach to Language learning. Oxford University Press.
Swain, M. (2000). The Output Hypothesis and beyond: Mediating Acquisition through Collaborative Dialogue. 

Social Theory and Second Language Learning. 97-114.
Tarone, E. (2000). Still Wrestling with ‘Context’ in Interlanguage Theory. Annual Review of Applied 

Linguistics. (2000) 20. 182-198.
Tarone, E. (2006). Interlanguage. Elsevie Ltd.
Thomassen, A. Learning and Forgetting Curves: A Practical Study. www. Orsnz.org.nz>conf33>papers.
VanPatten, B. (1996). Input Processing and Grammar Instruction in Second Language Acquisition. a led 

Publishing Corporation.
Vygotsky, L. (1978). Interaction between Learning and Development. Cambridge, MA: Harvard University 

Press.
Vygotsky, L. (1986). Thought and Language. Cambridge, MA: MIT Press.
Williams, J. (2012). The Potential Role(s) of Writing in Second Language Development. Journal of Second 

Language Writing. 21. Elsevier. 321-331.
Yang, W. & Dai, W. (2011). Rote Memory of Vocabulary and Vocabulary Development. English Language 

Teaching. Vol,4. No,4.
Zhang, S. (2009). The Role of Input, Interaction and Output in the Development of Oral Fluency. English 

Language Teaching. Vol, 2. No.4.91-100.



東京外国語大学論集第 92号（2016） 211

連動的且つ多様な授業活動による初級中国語会話 
教授法

全　民

本稿は日本の大学の中国語専攻の学生を対象に実施した連動的且つ多様な授業活動による初

級中国語会話の教授法を紹介し、1 年間に 2 回授業に参加した学生の意見を調査した結果から、

その教育の実施効果について纏めたものである。

この教授法は螺旋状的なイメージで、インプット、インターノライゼション（内面化）、ア

ウトプットを連動的に強化する方法で、授業内活動と授業外課題をシステマチックに連携させ

て授業を進めながら、学生達の中国語会話力を向上させるようにしていくものである。

本調査では、2 回実施したアンケートを通して学生達が授業中に行った①発音の個人的矯正、

②定期的な個人の作文の発表、③ペアによる自由会話、授業外課題の④本文の暗記、⑤中国本

土テキストの CD の書き取り、⑥本文のテーマごとの作文など、六つの分野に関する学生達の

意見をインプットとアウトプットの二つの側面から、日本人の大学生達が中国語を第二言語と

して習得する際にどのようにして会話力を身につけたかに焦点を当てて、実施した。調査後得

られたデータを分析した結果から次のことがわかった。

1. 本教授法の一環として授業中に定期的且つ継続的に発音を矯正することにより、学生達はよ

りネーティブらしい発音を身につけることができ、大多数の学生は自分の発音に自信を持つ

ことができた。

2. 本教授法の一環として学生達が本文を暗記することによりに本文の内容の理解や発音の確認

を促すのに役立ち、学んだ知識をより吸収することで内在化させる機能を果たし、また会話

力を向上させることができた。

3. 本教授法の一環として毎課ごとの作文の課題を実施することにより、学生達が吸収した知識

を様々な状況に合わせ活性化させて会話力の向上を促し、さらに自分の考えを纏める力や、

中国語で文章を書く力を向上させることができた。

4. 本教授法の一環として定期的に行う各自で作成した作文の発表は、学生の中国語力を集大成

的に伸ばすことができることのみならず、同級生の発表を聞くことで自己の達成レベルに気

づき、更なる動機ずけをすることができた。

5. 中国本土テキストの CD 内容を書き取る課題は、学生達に大量の中国語を繰り返し聴かせ、

また書かせることにより中国語の音声処理の力や、中国語から日本語への変換時間の短縮に
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大変役に立ち、学生達の聞く力を向上させることができた。

6. 本教授法の最後の一環として授業中同級生との自由会話に参加することは、習得した発音や

知識、身についたリスニング力、作文と発表で覚えた文型と語彙を実際の情況に応じ活性化

する大切なチャンスである。さらに同級生との中国語での会話で、コミュニケーション力や

意見を述べる力を伸ばすことができた。

最も重要なのは、学生達は自由会話の時間に自分の学習や生活など個人的な交流をすること

により、中国語会話を楽しむことができることである。学生達のこの様な自由会話の練習を通

して第二言語としての中国語は新しい中間言語として定着していくことが望まれる。

7. 本教授法を実施した授業活動と課題の中での動機づけは、暗記が最も効果的で、次に作文の

発表と自由会話がそれに近い効果があったことが調査結果で分かった。それは暗記が知識の

インプットに最も効果的で、作文の発表と自由会話はインプットされた知識を活性化させる

のに、最も役に立っていることを物語っていると言えるであろう。


